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ABSTRACT 


This research was carried out for the purpose of investigating the 
self-actualizing process of students in terms of their perceptions of 
facilitative conditions in the student-teacher relationship. In 
addition, academic achievement was examined in regard to student self- 
actualizing level and also in regard to student perception of facilitative 
conditions in the student-teacher relationship. As well, the nature of 
the student-teacher relationship was explored in respect to student 
perception of facilitative conditions in the relationship and student 
rating and description of the relationship. 

Ninety-one student nurses enrolled in the first year of a Diploma 
in Nursing program at a large urban hospital volunteered to participate 
in the study. The final sample for the study consisted of 59 students. 

The Personal Orientation Inventory (POI) was administered to 
determine student level of self-actualization prior to the formation of 
a student-teacher relationship. This relationship involved a potential 
of 160 hours of contact over a three and one-half month period. At the 
end of this period students completed the Truax Relationship 
Questionnaire which measured the levels of empathy, nonpossessive 
warmth, and genuineness they perceived to exist in the relationship. 
Additionally, students completed a rating and description of their 
student-teacher relationship. Also at this time the POI was readminis- 
tered to determine if the level of actualizing had increased or 
decreased. 

The analysis of the data by Welch t-tests revealed that students 
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who increased their level of self-actualizing perceived more of the 
facilitative conditions in their student-teacher relationship. In 
regard to achievement, actualizing students did not achieve higher 
grade point average than non-actualizing students. However, students 
who achieved higher grade point average perceived more genuineness 

in their student-teacher relationship. In addition, students who 
indicated a superior relationship with their teacher perceived more 
empathy, nonpossessive warmth, and genuineness in the relationship. 
The nature of this relationship, as described by students, bears much 
Similarity to the nature of the ideal student-teacher relationship 


described in the research results of Tyler (1964). 
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CHAPTER I 
INTRODUCTION TO THE STUDY 


Background of the Problem. 


Evidence is mounting in the field of psychotherapy and counseling 
which suggests that helpful and unhelpful effects of therapy can be 
largely attributed to the presence or absence of certain core conditions 
in the relationship between client and counselor (Carkhuff and 
Berenson, 1977; Truax and Carkhuff, 1967). These core conditions, often 
called facilitative conditions, were first defined by Carl Rogers (1957) 
who, in addition, put forth the hypothesis that these dimensions are the 
necessary and sufficient conditions to promote positive personality 
change. The term 'positive personality change' refers to changes or 
movement toward psychological health, in turn defined by some 
psychologists as growth toward self-actualizing or toward using one's 
human potential (Maslow, 1954; Shostrom, 1976). Each individual has a 
_potential or capacity for creative expression, self-direction, inter- 
personal effectiveness, or, in larger terms, the capacity to find 
fulfillment in living (Maslow, 1954; Shostrom, 1976). 

This therapy model, in which the presence of facilitative conditions 
relates to the utilizing of human potential, has been generalized to 
other relationships primarily on the basis of claims such as Rogers' 
that "the therapeutic relationship is only a special instance of inter- 
personal relationships in general" (1961, p. 39). Accordingly, the 
conditions of empathy, nonpossessive warmth, and genuineness have been 
applied to the learning environment and the interpersonal relationship 
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between student and teacher. That the ideal student-teacher relation- 
ship closely resembles the ideal therapeutic relationship was indicated 
in the work of Tyler (1964). The core dimensions, then, which are 
effective in the therapeutic and counseling processes may be effective 
in the student-teacher relationship as well. In applying the therapy 
model to the field of education the theorists and researchers have acted 
on the belief that a central value in all good teaching and a goal of 
any education is that of student self-actualization, or student growth 
toward self-direction, creativity and interpersonal effectiveness (Combs, 
1973; Gorman, 1972; Rogers, 1969). 

Research studies specifically measuring increases or decreases in 
self-actualization have been conducted primarily in relation to encounter 
group experiences, human relationships training, and counselor and teac- 
her training experiences (Knapp, 1976). Investigation of the perception 
of core conditions has generally focused on the counseling relationship 
and client gain or change as measured by a number of indexes (Carkhuff 
and Berenson, 1977; Truax and Carkhuff, 1967). Studies in both the field 
of counseling and education have explored therapist or teacher level of 
self-actualization and effectiveness in providing the facilitative 
conditions to clients or students as rated by trained judges (Boston, 
1975; Foulds, 1969; Hines, 1973; Selfridge, 1976). However, in terms 
of the adult learner in a post secondary educational institution, there 
is scant empirical evidence to support or refute the well-published 
theoretical position that student growth, or self-actualization, is 
linked to the facilitative conditions perceived to exist within the 
student-teacher relationship. A study by Rosendahl] (1973) only partly 


supports the hypothesis that perception of core conditions in turn 
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promotes an increase in actualization on the part of students. 

In addition to the personal growth of students, educators are 
interested in student academic achievement. Theory suggests that the 
perception of facilitative conditions within the student teacher 
relationship promotes increased academic achievement. Empirical 
investigation indicates a positive relationship exists between the 
presence of facilitative conditions in a learning environment and 
academic achievement of children. Hard evidence supporting or refuting 
the hypothesis is lacking in regard to adult learners. On the other 
hand, research relating the self-actualization level and academic 
achievement has been conducted with adult students. The results tend 
to support, conditionally, the hypothesis that a positive relationship 
may exist between the two (Green, 1967; LeMay, 1969; LeMay and Damm, 1968). 
Purpose of the Study. 

Utilizing the theoretical concepts and research evidence available, 
it is the attempt of this study to answer the following questions. 

(1) Are there differences between students who show movement 
toward self-actualization and movement away from self- 
actualization and their perception of facilitative conditions 
in the student-teacher relationship? 

(2) Are there differences between self-actualized and non-self- 
actualized students and their academic achievement? 

(3) Are there differences in the academic achievement of students 
and their perception of facilitative conditions in their 
relationship with their teacher? 

(4) Are student descriptions of an ideal student-teacher relation- 


ship similar to or different from the characteristics 
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delineated as being necessary components of an ideal 
student-teacher relationship? 

It is proposed in this study to first pretest a nursing student 
sample in regard to their level of self-actualization prior to their 
forming a student-teacher relationship. This relationship, extending 
over a fifteen week period, involves consistent contact with one nursing 
instructor in a predominately clinical setting. The levels of empathy, 
nonpossessive warmth, genuineness and overall conditions perceived by 
the students to exist within the relationship will be measured at the 
end of the fifteen week period. At this time students will rate and 
describe their student-teacher relationship. Also at the end of this 
period, students will be post-tested to determine in what direction 
their level of self-actualization has changed. 

The data will be analyzed with statistical procedures which test 
for the significance of difference between means. 

Significance for Nursing. 

The research questions have developed from the investigator's 
Penerind experience in diploma and baccalaureate nursing programs. As 
a result, though the issues are significant in most educational settings, 
they will be discussed in the context of nursing education. The 
questions are worthy of investigation because of their implications for 
evaluating nursing education objectives and the planning of ways to meet 
student needs. 

Nursing educators are quick to espouse that psychological maturity 
and self-development are important on-going goals for student nurses, 
particularly because they are in a helping relationship with others. 


However, there is a need for evidence to suggest what factors in the 
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learning environment may promote these goals, and if such goals can 
be measured. 

As well, nursing educators need to know if student level of self- 
actualization, which appears to be representative of psychological 
health, has any bearing on their knowledge and practice of nursing. 
Information in this regard could have implications for curriculum 
planning and implementation. 

Achievement in nursing may also be linked to whether students 
perceive helping conditions in their student-teacher relationships. It 
is significant that the theory and practice of the helping relationship 
is a vital part of a nursing curriculum. The elements basic to this 
relationship are the facilitative conditions of empathy, warmth and 
genuineness. While nursing educators hope these elements are 
consistently and congruently modeled for students by teachers it is 
uncertain if they are indeed perceived by students and if they in turn 
influence students' achievement. 

Nursing students themselves are speaking out asking for a learning 
climate through which they can deal with both their personal growth 
needs and learning needs (Litwack, 1971). Nursing educators can better 
plan to help students if they know what conditions within a teacher- 
student relationship students find helpful to their learning. 

Presumably, investigating these problems could in the long run 
promote better patient care for it is with the nursing educator that 
the student is introduced to the philosophy and practice of nursing, 


the quality of which is delivered to the health care consumer. 
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CHAPTER II 
THEORY AND RELATED RESEARCH 


The content of chapter two focuses upon a review of the relevant 
theory and research pertaining to the problem. The concepts of self- 
actualization and facilitative conditions, as well as the pertinent 
studies in regard to each, are dealt with separately. The relationship 
between actualization and facilitative conditions is examined in the 
light of the available research. A section follows which illustrates 
how the two concepts have been applied to the field of nursing education. 
The chapter concludes with a summary of definitions and a statement of 
the hypotheses to be tested. 

Self-Actualization. 

The Concept. 

The term "self-actualization" coined by Kurt Goldstein (1939) refers 
to the realization of one's potentials as a person which Goldstein 
considered both a natural tendency and a basic human need. The meaning 
of the term is similar to the concepts of self-realization (Horney, 1950), 
individuation (Jung, 1968), authenticity (Bugental, 1965) and full 
humanness (Rogers, 1961). These concepts can all be taken "as 
synonymous with psychological health" (Macklin, 1976, p. 45). 

The concept of psychological health is based on the formulations 
of growth theory. While traditional psychological theory often deals 
with pathology, considering health as the absence of pathology, growth 
theory is concerned with health and the open-ended potentialities of a 
human being (Dandes, 1966). Maslow (1967) describes the concept of 
actualization in terms of psychological health and growth in the 
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following way: "All the evidence that we have (mostly clinical evidence) 
indicates that it is reasonable to assume in practically every human 
being and certainly in almost every newborn baby, that there is an active 
will toward health, an impulse toward growth, or towards the 
actualization of human potentialities" (p. 153). 

Growth theorists conceive of man as something other than a homeo- 
statically oriented organism. Rather, their view of man centers on his 
potentiality to fulfill his own self - to become a uniquely human, fully 
functioning person. That each person is unlike any other, and that 
being oneself is both a responsibility and a privilege is expressed by 
Martin Buber (1951) in the following passage: "Every person born into 
this world represents something new, something that never existed before, 
something original and unique.... Everyman's foremost task is the 
actualization of his unique, unprecedented and never recurring 
potentialities, and not the repetition of something that another, and 
be it even the greatest, has already achieved" (p. 16). 

Definitions. 

The term self-actualization can be defined in several ways: 
statistically and in terms of being a process; in terms of being a 
state; and in the sense of being an educational model. These three 
definitions, which are not mutually exclusive of each other, will be 
further explored. 

A Process. 

In an unpublished doctoral dissertation, Lewis (cited in Shostrom, 
1976, p. 64) presented a bell-shaped curve depicting three psychological 


forms that make up the total population. These psychological forms 
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Lewis described as deteriorating (which represents psychopathology), 
maintaining, and actualizing (which represents psychological health). 
The bell-shaped curve is presented in Figure 1. 

The lower part of the curve represents a deteriorating ability 
to integrate thinking, feeling and body responses. As well, a lower 
level of inner direction is represented. 

The upper part of the curve represents a progressively higher level 
of integrating thinking, feeling and body responses. A relatively 


higher level of inner direction is represented. 


FIGURE 1 
MAINTAINING, DETERIORATING, AND ACTUALIZING 
PSYCHOLOGICAL FORMS IN THE TOTAL POPULATION 
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From Shostrom (1976) 
The large middle part of the curve refers to normalcy and 
represents a maintenance of the three modes of expression through 


manipulative behaviour. While actualizing represents experiencing a 
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unity in the three modes, evidenced as an expression of one's total 
being, normalcy represents a limited, uneven or partial expression of 
the modes. 

With the statistical viewpoint in mind, self-actualizing is 
defined by Shostrom (1976) as “an active process of being and becoming 
increasingly inner-directed and integrated at the levels of thinking, 
feeling, and body response. It is, therefore, not an end point but a 
process of moving from normal manipulation toward growth, development, 
and the unfolding of human potential" (p. 65). This active process is 
described as one "... of growing, by continuously examining and 
expanding one's assumptions about life....continuously discovering a 
viable ethic for living" (Shostrom, 1976, p. 65). To underscore his 
view of actualizing as a process rather than an end point, Shostrom 
prefers the word actualizing to actualized. Applying this conception 
to Lewis' bell curve, Shostrom (1976) indicates self-actualizing 
people are “those in the upper fifty percent of the curve" (p. 64). 
Presumably this includes the upper half of the normal category in 
addition to the growing normals and self-actualized. Though there is 
some lack of clarity here, Shostrom is obviously concerned with more than 
the small part of the curve which depicts the self-actualized. 

A State. 

While Shostrom is concerned with the upper fifty percent of the 
population to whom he refers as self-actualizing people, Maslow has 
been concerned more with the self-actualized which he has suggested 
constitutes approximately one percent of the population. Self- 
actualization, in one definition offered by Maslow (1962) suggests a 


particular, unsustained state or peak experience. He defines it as 


Lo |e 


eek > 
| aa 
at quits Mioursaat lax (bettie sit? anh oaws!y reaidentere od eet f oh A 
prtonnd bik OH) ed TO vaanviaautins Ag. wa eT) emsaeat 4 SRN : 
yhreatdn teleost sng’ hetAMPErAt Bey: Dasooe Aan ipmhasengnt ” . 
é'Sed.uyiea tas He ton. OTe yeh 7 ocaeget Vmod ak algerie le 
ih ahwern tae Ae edaghnem Teron wari pnivon ee aaboven” Ri 
o) gearoig evtsge- eit (Aa +9) ‘igtenetoy demand the prbbholte ome bad 
snk dns Nl avouNttAcS l seatenye to 2” gno 2e-bedhapest - - 


, taenestae 


b cityabrceld efausuntdngys .,¥ttT ued | snctyqnasee 2'an0 nating ib 
abv amaocashou GT.) (42.0 pet wera bore) toatyl “or otras otdghy . 7 
suvieane ,Sniog fe ib a8! TGR eeQe we ee pals Phan te wely 
Mideoacd-ehbpliuru4e- shes ripuhlb-aw Qalshleitae tg oar owing - 
on rerayszer toe aah “hat | A0OT) Monreond . aves FE geal ‘ghwad om” 

ia ..g) sy okt TY DAdoren, LTT tea odd it aout” wet of 9099) 
at \aeneteo “Tatrion afk Yo inet vagge apd ghbiifan? ate iceman a 
eh eraas Aguas! heer ett yan #2 tha: eT Shr Teah erway Sed BF" | aT) 7 
wats arom itt Ww hormeints elavolvde 2). veneer? cornet eine to \o daat . ‘2 a 
hesrt tae-~Vioe Sar eastyok dtatiy sv gat Yo Ite Te A 
grt Yo tne NATTY vohqu asd tw sanisbans at merdande Sthel) Ska 
set ee: soktooa dl ian Tag ot ide ma at 
Ride a anal soi Pits RG Aras yes ait wn | 
Alot sho rsaTuqay_ ito 'tebar aie ano: et ethaatamnaan dara 


a 


10 
"an episode, or a spurt in which the powers of the person come together 
in a particularly efficient and intensely enjoyable way, and in which 
he is more integrated and less split, more open for experience, more 
idiosyncratic, more perfectly expressive or spontaneous, or fully 
functioning, more creative, more humorous, more ego-transcending, more 
independent of his lower needs. He becomes in these episodes more truly 
himself, more perfectly actualizing in his potentialities, closer to the 
core of his Being, more fully human" (p. 91). 

A Model. 

Therapfsts are making use of the actualizing process in the context 
of a therapy model which provides the framework for their practice 
(Luthman and Giecrenn aun 1974; Satir, 1967; Shostrom, 1976). Rather 
than focusing on the pathology orientation of the medical model these 
practitioners have chosen to look at behaviour "to determine the growth 
intent...the growth needs...of the individual and the family" (Luthman 
and Kirschenbaum, 1974, p. 12). 

Even the crisis of death is viewed as ‘the final stage of growth’. 
Dying represents a final opportunity for the individual to free himself 
of culturally defined role expectations and stereotypes, which result in 
manipulative behaviour, and become aware of ane sates capacities 
within himself. These inner resources can be used in service of his 
own and others' growth (KUbler-Ross, 1975). 

In the educational realm, curriculums aimed at reaching students’ 
fundamental concerns and needs have been explored and explicitly 
developed (Borton, 1970; Rogers, 1969; Weinstein and Fantini, 1970). 


The underlying philosophy of this humanistic approach to learning, 
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based on a growth model, is summed up by Borton (1970): "an education 
without the understanding of self is simply training in an irrelevant 
accumulation of facts and theories" (p. vii). 

Maslow's Theoretical Premises. 

Maslow studied healthy, creative people who he believed 
demonstrated expression of their whole human potential (Maslow, 1954). 
It is evident from his writing that he also studied himself, at one 
point stating "knowledge of one's own deep nature is also simultaneously 
knowledge of human nature in general" (Maslow, 1971, p. xvi). 

Early in his work, Maslow (1954) organized a hierarchy of needs 
which he considered basic to human growth and development. He 
delineated these needs as physiological needs (food, water and so on), 
safety needs (the avoidance of pain), needs for belongingness and 
love (intimacy, gregariousness, identification) and esteem needs (the 
approval of self and others). Each of these needs becomes important 
when those preceeding it on the hierarchy are satisfied. These needs, 
which ensure the maintenance of life, are associated with the survival 
tendency, referred to as deprivation motivation. 

When the survival tendency is satisfied the need for self- 
actualization and the need for cognitive understanding (both apparently 
associated with the actualizing tendency) emerge. According to 
Maslow (1954) it is the actualizing tendency, which he calls growth 
motivation, that leads to the enhancement of life. 


Figure 2 depicts the basic concepts discussed. 
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FIGURE 2 
THE HIERARCHY OF NEEDS, MOTIVATIONS, AND TENDENCIES 
BASIC TO GROWTH 
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The self-actualized person, then, has satisfied the survival 
tendency and has actualized himself through the full expression of his 
inherent potentialities. This state would seem to bespeak complete 
psychological maturity and may account for the fact that Maslow was 
unable to find self-actualizers among college students. "I had to 
conclude that self-actualization of the sort I had found in my older 
subjects was not possible in our society for young developing people" 
(Maslow, 1970, p. 150). 

The basic premise that survival needs must be satisfied before 
self-actualization can occur has been questioned by citing examples 
from the lives of a number of creative people which suggests other- 


wise. Maddi (1976, p. 101) suggests Maslow would have responded to 
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13 
this criticism by contending that his position speaks to the general 
rule, rather than the exception. For most people, Maslow might argue, 
realizing their potential requires prior satisfaction of basic needs. 

As part of his work, Maslow (1954) described the characteristics 
of self-actualized people. The common features of these individuals 
include a realistic orientation; acceptance of self, others, and the 
natural world; spontaneity; task-orientation rather than self- 
preoccupation; sense of privacy; independence; vivid appreciativeness; 
spirituality that is not necessarily religious in a formal sense; 
sense of identity with mankind; feelings of intimacy with a few loved 
ones; democratic values; recognition of the difference between means 
and ends; humor that is philosophical rather than hostile; creativeness, 
and non-conformism (Maslow, 1954, pp. 200-201). 

Empirical Analysis of Premises. 

Several recent studies empirically test aspects of Maslow's theory. 
Leith (1972) tested subjects on verbal creativity tests under two 
conditions of stress. Presumably the stress was a threat to the basic 
needs at the lower end of Maslow's hierarchy. In this perard the stress 
should act to decrease the number of and originality of the responses. 
According to Maslow's premise, unsatisfied or frustrated lower needs 
make higher needs, such as creativity, unimportant. Instead, the 
opposite effect occurred, in that there was an increase in the number 
and originality of the responses. 

In another study, Graham and Balloun (1973) tried to show, 
through scored interviews, that satisfaction of a lower need would be 
greater than that of a higher need in any pair of needs at different 


levels in Maslow's hierarchy. The results generally supported Maslow's 
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theory of hierarchical nature of needs. 

The results of a study by Graff and Bradshaw (1970) revealed that 
dormitory assistants who showed higher self-actualization levels were 
rated by students and deans as more fully using their talents, capacities 
and potentialities. The researchers conclude that the description of 
these individuals does indeed fit Maslow's description of the self- 
actualized person. 

Maslow's theory was further confirmed with a study by Knapp (1965) 
in which self-actualization, measured by the Personal Orientation 
Inventory, was shown to be negatively related to the concept of 
neuroticism as measured by the Eysenck Personality Inventory. On the 
basis of the latter scores the college students were divided into 
"neurotic" and "emotionally stable" groups. The more emotionally stable 
were higher on all self-actualizing scales which, the author states, 
supports Maslow's position that he was describing psychologically 
healthy people. 

Empirical data reported in Knapp (1976, p. 85) supports Maslow's 
premise that self-actualization of the kind observed in older individuals 
is not often found among young developing persens. Mean scores on self- 
actualizing scales for adult samples tend to be higher than those based 
on high-school samples. Advanced college student samples are higher 
than beginning college students' and samples from both of these 
populations are higher than high-school student samples. Knapp concludes 
that the trend of increasing actualization up to the early and middle 
adult years appears quite well established but less clear cut is the 


trend after ages thirty to forty. 
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Extension of the Theory. 

While Goldstein coined the term ‘actualization' in reference to 
an organism's process of growing, Abraham Maslow, Carl Rogers and 
Fritz Perls have elaborated upon the idea. Shostrom, in turn, has 
synthesized some of the basic tenets of the above mentioned psycholo- 
gists, particularly those of Maslow, into a system of actualizing 
therapy. Though he uses the word therapy, he makes clear that his 
system suggests a method,to any helping professional, including teachers 
and nurses, for experiencing the process of actualizing themselves and 
fostering this movement toward full humanness in others with whom they 
are in relationship (Shostrom, 1976). 

A most important contribution of Shostrom (1964), made in 
consultation with Maslow, has been the construction of a comprehensive 
measure of what appears to be the behaviours and values seen to be 
important in the process of self-actualization. This instrument, the 
Personal Orientation Inventory (frequently referred to as the POI) has 
greatly facilitated empirical research of the theoretical constructs 
and the conditions promoting self-actualization. In his last book, 
Maslow (1971) wrote: "Most of what I was able to see intuitively, 
directly, personally, is being confirmed now with numbers, tables, and 
CUiVesins( 0su20)). 

Polarities. 

What appears to be an extension of Maslow's position lies in what 
Shostrom (1976) refers to as polarities and the principle of rhythmic 
balance in life. The actualizing process, from Shostrom's point of 
view, involves expressing the natural extremes of feeling that are 


part and parcel of living. Feelings such as strength and weakness, for 


sant serina nt vn Reus sp lenia 

vi tee toanhs nan wre ns aise raed ane oa . 

ynisifendon Ay NN a ‘etn! .wolzeM Yo seoity iiavhatiweng 

ath #64 eels \2edan, of. wena, iow att asey ar hayont a | 

evadguad paltiulowt {lenetzestord pataten one ty Deyn B coe Hla 7 

foes aa TSetarls Geis) fearod V6 Pap aOIG PY Amn aera eo aan zi 

You muted WITW Been) eesinBKOIN Fhe hiawol Srenoptn apa 

has anigene Ban } diasoordialiny “* 

nt Shao {PORT} why 2a to ide tchaiub Nes acy? sais he 

evi evadtay ian» Ve Hols ate] ens ar aie: 25 aot 26M ny he ere . 
a0 od way? fuil ey ne! aero) gilt ation Sete dggs nit, io pian 

any! Ineryd erct eri: Wiehe INST 16, 22a)008 BAP ari 

etd (104 lst OF bey sis tee oy) iyeiosund )efioidin, 

Hairs lartiernant ai te Macey Teoterqns hota Otaph : | 

eu See 4) arr itt phd aE Tavis Aloe gt somerte) pon thi " + 

eulovidiodal ‘Baro: alids 7m | damit 1208" oto. (OVAL) ee 

bas ahs deed ‘Ap ho wit Raa T noe oh had af Hal Fanomriiap vil 


16 
example, can be polarized on a strong-weak continuum. In a paradoxical 
manner each, On occasion, contains the other. Thus to be strong also 
is to be weak from time to time. Ignoring the polarity may mean a 
locking in of expression of feelings promoting a manipulating 
relationship in which only one feeling polarity is considered acceptable 
to express. On the other hand, Shostrom continues, the actualizing 
person is centered rhythmically, able to move along his polarities 
expressing his thinking, feeling, and body responses in the here and 
now. ‘The polarities are synergized and potentiated into one thing 
which can be referred to as the courage to be, or the freedom to be. 
But there is a feeling of being together with oneself as one experiences 
the various polar dimensions as a ‘family' rather than as ‘warring 
factions (Sshostrom, 1976, p. cco). 

Other- Versus Inner- Directedness. 

The concept of inner-directedness versus other-directedness 
originated with David Riesman (1950) however Shostrom (1964; 1972; 1976) 
explored the idea in terms of noncompeting polarities. 

Being inner-directed means being energized from the core and 
polarities within as opposed to being other-directed and energized by 
people to whom one gives that authority. While the other-directed 
person depends on the views of others, the inner-directed individual is 
more independent, relying on internal motivations, which, over time 
become generalized into an inner core of character traits and 
principles (Shostrom, 1972, p. 17). 

The source for this inner-directedness is implanted early in 


life, primarily through the parents and guided by relatively few 
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principles. The source for other-directedness seems to be 
splintered between family and external authorities which in turn 
promotes a controlling feeling of fear or anxiety. Thus the other- 
directed individual may become dependent upon the opinion and approval 
of others and in this way conforms to external influences (Shostrom, 
1964). 

Self-actualizing persons have more of an autonomous, self- 
Supportive, or being-orientation and while sensitive to a degree to 
the approval and affection of others, the source of their action is 
primarily inner-directed. Actualizing persons are more inner-directed 
or self-supportive but some of the time they are other-directed, 
seeking the support of others' views (Shostrom, 1976). 

The concept of inner- versus other- directedness was empirically 
tested by Warehime and Foulds (1971) who hypothesized that inner- 
directed subjects (as measured by the POI) would perceive themselves 
as having personal control over their reinforcements while other- 
directed subjects would perceive reinforcements beyond their personal 
control. A significant relationship was found in support of the 
hypothesis. 

A ratio, called the Support Ratio, between oid nates and 
inner-directedness was established by Shostrom (1964) through a series 
of research studies. The ratio between other-directedness and inner- 
directedness for the actualized group was, on the average 1:3 
(Shostrom, 1964) and for the non-actualized group the average was 
1:1.4 (Fox, Knapp, and Michael, 1968; Knapp, 1965). 

Actualized persons, then, are inner-directed only to a degree 


and while typically self-supportive are not totally so. A Support 
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Ratio considerably above 1:3 is suggestive of excessive self-suppor- 
tiveness and autonomy, while a ratio below 1:1 suggests a binding 
situation where neither conformity nor autonomy are well handled 
(Shostrom, 1972). 

Instead of a natural rhythmic flow on the polarities the average 
person is stationed rather rigidly. Shostrom (1976) accounts for that 
Situation in the following way: "Our natural rhythmic expression is 
affected by those parents and teachers who take control of our lives 
and .... teach us to see through their eyes, to hear through their 
ears, and to respond through their own personal fears. For most 
children life becomes simplistically good and bad, right and wrong, 
acceptable and unacceptable. They give adults ... the right to judge 
their worth, to determine their merit, and to manipulate their love... 
they give in to the 'shoulds' and 'have tos' and lose their personal 
rhythmis(p. 2 78)% 

Time Incompetence Versus Time Competence. 

A second fundamental concept developed by Shostrom (1964; 1972; 
1976) is that of time orientation described in terms of the polarities 
of time competence and time incompetence. Time competent means living 
primarily in the present but tying the past and future together in 
meaningful continuity. On the other hand, time incompetent means living 
primarily in the past with guilts, resentments and regrets, and or in 
the future, with fears and idealized goals. 

The self-actualizing person is mostly time competent in that the 
past is used for reflective thinking and the future is seen in terms 


of present goals. The non-self-actualized is, in comparison, mostly 
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19 
time incompetent wrapping up the present with excessive concern for the 
past or future. The past-oriented person persists in "nibbling on the 
undigested memories and hurts of the past" while the future-oriented, 
living with fears and fanciful goals, is the "obsessive worrier who 
nibbles at the future" (Shostrom, 1972, p. 16). 

Through the same series of studies used to establish the Support 
Ratio, Shostrom (1964) established a Time Ratio between time competence 
and time incompetence. The ratio between the use of time and the 
misuse of time for self-actualizing persons was, on the average 1:8 
(Shostrom, 1964); and for non-self-actualizing persons the average was 
1:2.9 (Fox, Knapp and Michael, 1968; Knapp, 1965). 

Thus, the self-actualizing person, with a Time Ratio of 1:8 can be 
considered time competent eight hours for every one hour of time 
incompetence. In comparison, the non-self-actualizing person is time 
incompetent approximately one hour of every three hours time competency 
(Shostrom, 1972, p. 15). 


Table 1 summarizes the research results of the time and support 


ratios. 
TABLE 1 
TIME AND SUPPORT RATIO AVERAGES FOR ACTUALIZING, 
AND NON-ACTUALIZING GROUPS 
Support Ratio Average Time Ratio Average 
Outer:Inner Incompetent: Competent 

Actualizing ins 6 
Non-actualizing 1:1.4 3 
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Interrelationship of Time and Support. 

Self-actualization involves both the development of time competence 
and inner directedness of support. Shostrom (1972, p. 19) suggests the 
interrelationship is due to the fact that the self-actualizing person, 
living in the present but relating it to both the past and future, 
relies more upon himself and his own support. As a result, this indivi- 
dual can more freely experience his own being moment to moment. 

Maslow (1962) expresses much the same idea as a contrast "between living 
fully and preparing to live fully, between growing up and being grown" 
Spee Use 

Perls, Hefferline and Goodman (1951, p. 38) indicate that the 
Freudian viewpoint of concentrating on the past as a means to determine 
present adjustment promotes for the individual a definite orientation 
to the past. The authors further suggest that the Adlerian stress on 
goals promotes a future-orientation for the person. These Gestaltists 
Suggest that the person living in the past depends on blame and 
resentment as a substitute for self-support. At the same time living 
in the future means depending on expected events for motivation rather 
than on one's self. The expected events are viewed as invented goals 
the individual contrives because he is unable to accept himself as he 
is presently (Perls, Hefferline and Goodman, 1951). 

Potentiality. 

Shostrom (1976) in contrast to Maslow sees a paradox in the 
actualizing process which stems from an awareness, on the part of a 
person, of two potentials within himself; the potential for 
deterioration, to the extent of psychosis, and the potential for 


growing toward actualization. "This very awareness spurs the 
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21 
actualizing person into creative thinking, feeling, and body responses. 
And it is the awareness of his own freedom to move either way that 
gives him the limits of his potentials for deterioration, as well as 
for growth. It is the potentiality for either psychosis or actualizing 
that makes the living of each day a creative act" (Shostrom, 1976, 
pee 156). 

On the other hand, Maslow (1954) generally focused on the public 
life and deeds of his well known subjects and did not to any extent 
explore their personal lives. He does not suggest, as does Shostrom, 
that the achievement of potential on the part of his renowned subjects 
was due to an awareness and a working through of their personal 
limitations. 

Application to the Learning Environment. 

Educational institutions can be viewed as providing students with 
experiences which will aid in the development and acquisition of skills 
for life and living in their particular society. If a society values 
psychological health, openmindedness, imagination, critical thinking, 
and self-direction these would be cultivated in part through the 
educational system. It is the opinion of Dandes (1966) that such goals 
are not always accomplished since "the educational means are often 
inappropriate for the achievement of these ends" (p. 301). He 
continues by stating that while society claims to value the growth of 
the individual, educational practices often inhibit that growth. 
Instead of stimulating open-minded inquiry, critical thinking, and 
self-direction, educational practices often stifle the inquiring 
student. Dandes suggests it is necessary to examine the research in 


the light of specified educational goals. For instance, if such goals 
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22 
include growth in self-direction, personal and social responsibility, 
and critical problem solving certain teacher characteristics emerge 
which seem to be associated with student development in these areas 
(Combs, 1973; Dinkmeyer, 1971). In fact, the empirical investigation 
by Dandes (1966) indicated that the greater the psychological health 
of the teacher (as measured by the POI) the greater the possession of 
attitudes and values characteristic of effective teaching. Dandes (1966) 
concludes that as teachers are more self-actualizing they are more 
effective as teachers which in turn enables them to encourage the 
growth of their students, who in turn become more effective, more 
responsible members of society. 

The development of fully functioning human beings is not, according 
to Dinkmeyer (1971) an “incidental by product of the educational process 
... Lit] is the central purpose of the educational process" (p. 66). 
Stated more bluntly by Stern (1971) following his research report on 
learning environments for students, those “purported learning 
environments that fail to provide suitable conditions for self- 
actualizing are simply custodial settings for holding people in the 
various stages of thrall-like socialization" (p. 24). 

Student-Teacher Relationship. 

Shostrom (1976, pp. 257 - 259) describes three relationship 
patterns from which he believes society operates. These patterns 


are depicted in Figure 3. 
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FIGURE 3 
THE TRADITIONAL, HEDONISTIC, AND ACTUALIZING 
RELATIONSHIP PATTERNS 


Traditional Hedonistic Actualizing 

Relationship Relationship Relationship 
Emphasis Contractual Genital Core to core 
Basic Principle Obligation Manipulation Commi tment 
Orientation Rule oriented Body-oriented Person oriented 
Nature I - it LC at Thou - thou 
Motivation Security based Fun based Growth based 


From Shostrom (1976). 


While Shostrom explores these relationship patterns in terms of 
marriage, the traditional and actualizing patterns can be usefully 
applied to the student-teacher relationship. 

The traditional relationship is a contractual one based on the 
theory of obligation that is imposed from the outside. This 
relationship is traditionally role oriented. For example, one indivi- 
dual such as the teacher has a dominant role while other individuals, 
such as the students, have subordinate roles. It is through tradition 
that the dominant role has been played by the teacher. 

Using Martin Buber's (1937) concept, the relationship can be 
described as having an "I-it" orientation between teacher and student. 
Usually the motivation for such a relationship lies in the security, 
for both teacher and student, of following the expectation of the roles. 


An alternative to the traditional relationship between teacher 
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24 
and student is the actualizing relationship. Core to core refers to 
the achieving of a level through which all three aspects of being can 
be expressed - the intellectual, the feeling, and the body responses. 
In order for teacher and students to achieve this goal they each have 
to be committed to expressing themselves on these three levels. The 
commitment is necessary for it focuses energy and priority setting 
on the three-fold goal. 

The actualizing relationship is freely chosen and is more enhancing 
of teacher and student than any other relationship. Both have confident 
feelings that the relationship will continue, though differences and 
conflict may arise. 

In the actualizing relationship the basic orientation is on each 
person's expression of his own personality. Teacher and students would 
be expressing their own unique "personhood". Again, using Buber's con- 
cept, the actualizing relationship is a “thou-thou" relationship as 
opposed to the superior "I" and inferior "it" of the traditional 
student-teacher relationship. 

The motivation for the actualizing relationship is based on an 
inherent desire for growth. Through a gradual and continual process of 
sharing the thinking, feeling, and body responses of one another, 
teacher and students grow. Pines (1976) underscores this concept when 
he states that it is the interaction, especially with significant others, 
which lends meaning to learning. An individual's uniqueness, Pines 
continues, is determined not in a vacuum but rather is determined in 
a relation to others. Hence, in referring to Buber's "I-thou" 


relationship, it becomes apparent that one cannot fully know the Hee 


ie feugsettadat ott 


oval nie ort fo Wri aualitne ot atasluse bas, tenons ee 
wiv =. tthevel want suid ap 2pcTeaiott po keesgxs ot begs canoe gd Od a 


ewhttee. Viterg bug Votes Boanot 21 Wh Crater 2 a 
Lede @lat-ee ent 


o} bngcnoeerta viosrt 2F qidenoldsloy Geer iauom ody 


BAi sai ator 
yedeqhtieien Taye yas Hers Hootie bee ean to 


dean? taco svar Tol 
bite eonesal tt) Aeuody apniings iitw diario] pain 3iy ned wonttest Ws 


ath sie Soltiia 

ia no 27 Noifornacio teed a bir givkaptiator Vatsit) anton ag int 
piuew 2iiteuge bis wetaeet our ienorag Pwo eld! 1 #elyoonqes @ *norisg 
“ian 2'iedud orhati bh) MDboitneey4q" routes mea yh ia dl od 
oe: atrigno thet Lindt wont” # 2% dttengka it & ne st aad ob ot tquoen ‘ns 


fpumiarbei2 odd 30 ay yofastad tne "P" otonieque ald oy peeaqa 
‘qidedolrn len: Tate tea 


7 


he no baved 2f qiranatietey aotiiteuios «lt “oF defray pros a 
Vo aesitng feynttnoa: bn: Feubere>¢.flewaint ivohe “at ovteed wie 
NUASns o00 TO HOzIOGeSY Vio ban . oll aah yoni sabia, wag 
node: Iqenids “sini abosii obi (aver cor) why, eiprenade One 
pean, sanots a nfo tapas yiotesenstn eric) temd eee wa || 
Jaen ft Qeeeneur pean -piiteres| Yt sh ot 


7 
— : 


7 


25 
without the "thou". 

Combs (1973) contends that successful teachers use themselves, 
their unique potential and personality, as "effective instruments" in 
interaction with students. According to Combs, learning is a human 
event (which should not become a dehumanizing event) always consisting 
of two parts; the presenting of information or experience, and the 
discovery of the meaning of the information provided. While Combs 
believes the various educational systems handle the first part well, 
he suggests the second part is frequently ignored. He bases his 
argument on the premise that information and experience will affect a 
person's behaviour only in the degree to which he has discovered its 
personal meaning for him. Combs claims it is through human interactions, 
the human relationship which concerns itself with how things look from 
the other's point of view, that meaning can be explored and discovered. 
It appears that Combs is describing an actualizing student-teacher 
relationship. 

Academic Achievement. 

Several studies have contributed to an understanding of the 
relationship between self-actualization and academic achievement. 

Studying college underachievers and the effects of two counseling 
treatments, Leib and Snyder (1967) found that increases in inner- 
directedness and semester grade point average were significantly related. 
These results occured for the entire sample. 

Johns (cited in Knapp, -1976, p. 19), working with first year male 
and female college students reported a signficant correlation of .24 


between grade point average and time competence in the female group. 
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26 
This finding was supported in an unpublished doctoral dissertation 
(Green, 1967) which tested the relationship between the self-actualizing 
level of sophmore nursing students and their grade point averages. Of 
the two major scales, inner direction and time competence, only time 
competence showed a significant relationship to grade point average. 
Green also reported no significant relationship between either time 
competence or inner directedness and the clinical practice grade of the 
nursing students. 

Studying a group of college underachievers and an academically 
successful group, who were matched on ability, LeMay and Damm (1968) 
found the academically successful group significantly more inner directed. 
This finding led the authors to conclude that the academically successful 
group demonstrated their effectiveness in directing their own lives 
relatively independently of peer pressure and urging, as opposed to 
the underachievers. 

In each of the studies discussed both major dimensions of self- 
actualization, inner directedness and time competence, were tested. 

The results present an unclear picture in that either one dimension or 
the other shows a positive relationship to grade point average. 

Leib and Snyder (1968) put forth the hypothesis that self- 
actualization, as reflected in the Inner Directed Scale, and ability 
may not be related directly but related secondarily through separate 
relationships with other variables. LeMay (1969) testing this hypo- 
thesis used the Inner Directed Scale of the POI, grade point averages, 
and controlled for aptitude in a study of 400 undergraduates. 


Findings were not significant for either the high or the low 
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27 
intellectual-ability groups. However, there was a negative relation- 
ship between actualizing and grade point average in the middle ability 
group. This finding, notes LeMay, suggests that average ability 
students do not view attaining good grades as self-actualizing 
activity. LeMay further suggests that intelligence factors may 
determine academic success for bright and dull students more than for 
the average ability students. 

Intellectual aptitude, then, may be one potentially important 
moderator variable in the analysis of relationships between actualizing 
and academic achievement. 

Facilitative Conditions. 

'Necessary-and sufficient' Conditions. 

Twenty years ayo Carl Rogers (1957) delineated the psychological 
conditions which he hypothesized were both necessary and sufficient to 
bring about constructive personality change. By constructive personality 
change he meant changes toward greater personal integration and full 
functioning. These conditions on the part of therapist or counselor 
Rogers refers to as congruence, unconditional positive regard, and 
empathic understanding. Rogers (1957; 1962) further describes and 
defines the meaning of these conditions. 

Congruence. 

Congruence means accurately representing oneself as opposed 46 
presenting a front or a facade. Personal growth is facilitated when 
the therapist "is what he is, openly being the feelings and attitudes 
which at the moment are flowing in him" (Rogers, 1962, p. 417). The 
therapist is able to communicate these feelings, if appropriate and 


beneficial to the client's welfare. The concept, as explained by 
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Meador and Rogers (1973), suggests an attempt by the therapist to be 
fully present to the client and means an expression of those feelings 
which persist rather than a sharing of every nuance of feeling. 

Congruence means meeting another on a person to person basis 
without defensiveness or hiding behind roles. It means also, a 
transparency on the part of the therapist allowing his realness to be 
seen by the client. Rogers (1962, p. 419) points out that congruence 
may be the most crucial quality in a relationship. 

Unconditional Positive Regard. 

Unconditional positive regard refers to the acceptance of another 
without placing conditions upon that acceptance or making that 
acceptance selective, judgemental, reserved, or evaluative. It means 
a prizing of the individual with an acceptance of both weaknesses and 
strengths. It involves a caring for the client, in a non-possessive 
way, aS a person with potentialities. There is respect for the person 
as a separate individual allowing him "to be whatever feelings are real 
in him at the moment... a kind of liking which has strength and which 
is not demanding" (Rogers, 1962, p. 420). 

Empathic Understanding. 

Empathic understanding, as described by Rogers, means a sensing 
and a penetrating of the feeling world of the client “as if it were 
your own but without ever losing the 'as if' quality ... to sense the 
client's anger, fear, or confusion as if it were your own, yet without 
your own anger, fear, or confusion getting bound up in it" (Rogers, 
1957, p. 99). Through this process the therapist can often go beyond 


the words of the client to the surrounding feelings of which the 
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client is hardly aware. As the world of the client is understood 
by the therapist, he can then communicate to the client the 
Significant fragments of that understanding. 

Rogers (1962) indicates that this kind of understanding is very 
rare. People, whether helping professionals or non-professionals, 
neither receive nor offer it very frequently. Instead, what is offered 
is an evaluative understanding. Experiencing another's viewpoint, 
Rogers suggests, means risking changes in oneself. Since changes tend 
to be resisted, the other's viewpoint is analyzed and evaluated in 
terms of one's own experiences. Change is likely to occur when the 
therapist or counselor can "grasp the moment to moment experiencing 
occuring in the inner world of the client, as the client sees it and 
feels it without losing the separateness of his own identity in this 
empathic process." (Rogers, 1962, p. 420). 

While understanding accurately is very important the communication 
of the intent to understand is also helpful. The intent to 
understand communicates to the individual that his feelings and 
experiences are worth understanding and that he himself has value and 
worth (Rogers, 1962, p. 420). 

Not only is it necessary that the therapist or counselor 
communicates these attitudes, but they must be perceived by the client. 
Rogers (1962) emphasizes that development in personality and change in 
behaviour are predicted when the client perceives, to a minimal degree, 
the genuineness, acceptance, and empathy of the counselor or therapist. 

The philosophy implicit in Rogers' theorizing and from which he 


makes his hypothesis is based on a deep respect for people and their 
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potentialities. Without believing in the worth of an individual 
it may not be possible to experience desire to understand, caring, 
and enough self-respect to make oneself known to another. 

Measurement of Conditions. 

Charles Truax set about the task of developing measurements of 
Rogers' core conditions. Initially the scales he developed were tied 
to Rogers' labels but later evidence suggested slightly modified 
identifying labeis were more descriptive of the dimensions. After 
experimenting with the scales over a trial period Truax (Truax and 
Carkhuff, 1967, p. 43) believed accurate empathy to be a more 
appropriate term for empathic understanding, nonpossessive warmth 
more descriptive than unconditional positive regard, and the word 
genuineness more precise than congruence. In developing the measure- 
ment scales, Truax spelled out the operational meaning of the concepts. 
The Truax scales (Truax and Carkhuff, 1967) and later modifications 
of them (Carkhuff, 1969) continue to be used in live observations and 
tape recordings to assess the levels of the conditions of empathy, 
warmth, and genuineness offered in counseling and therapy relation- 
ships. They are the basis for core condition ratings, and thus the 
findings, in a large number of research studies. The scales have been 
used in training programs and for research purposes in other helping 
professions including nursing (Kalisch, 1971). 

In addition, Truax (Truax and Carkhuff, 1967, p. 74) translated 
these scales into a Relationship Questionnaire which can be answered 
by a client, student, or other helpee. The questionnaire measures 


the helpee's perception of empathy, nonpossessive warmth, and 
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genuineness offered by the therapist, teacher or other helper. The 
development of the questionnaire closely followed the work of Barrett- 
Lennard (1962) who had earlier developed a Relationship Inventory for 
use with either, or both, client and therapist. 

Effectiveness of Conditions. 

There is a large body of research evidence (summarized in 
Carkhuff and Berenson 1967 and 1977; Carkhuff, 1969; Truax and 
Carkhuff, 1967) which indicates the critical importance of the three 
core conditions to human encounters in which a change in behaviour is 
the goal. Most of these studies involve therapist levels of the 
conditions and client outcome. Taken together, the studies suggest 
that the greater the degree to which the core conditions are present 
in a relationship, the more constructive the personality change on 
the part of the client on a variety of criteria (Carkhuff and 
Berenson, 1977). 

In addition, these findings hold for counselors and therapists 
regardless of their theoretical orientation, training, and academic 
achievement (Truax and Carkhuff, 1967). The findings also hold for a 
variety of clients including hospitalized patients, out-patients, 
college counselees and juvenile delinquents (Truax and Carkhuff, 1967). 

Evidence from research over the past decade indicates, as well, 
that significant relationships can have constructive or deteriorative 
consequences on intellectual, physical,and emotional functioning. 
More simply, the interactions between helpers and helpees have a 
'for better or for worse' effect upon the helpee. The facilitating 
or retarding effects “can be accounted for by a core of dimensions" - 


the triad of conditions present in the relationship (Carkhuff and 
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Berenson, 1977, p. 5). 

Several studies have measured client perception of the core 
conditions through the use of the questionnaire or inventory filled out 
by the client. An often quoted study of client-perceived facilitative 
conditions was conducted by Barrett-Lennard (1962). The results of 
that study clearly demonstrated that clients who showed the greatest 
change throughout therapy perceived significantly higher levels of 
facilitative (therapeutic) conditions from their therapists than did 
clients who showed the least change. 

A study by Truax (1966) of perceived core conditions and thera- 
peutic outcome indicated a very strong Poenenin between juvenile 
delinquents' perception of facilitative conditions from their 
therapist and positive changes on a variety of outcome measures. This 
study also supports Rogers' basic tenet that it is necessary for clients 
to perceive the core conditions. 

Application to the Learning Environment. 

Counseling and psychotherapy can be viewed as aspects of 
interpersonal reeciog: and learning. Thus, the facilitative or core 
conditions important to the therapeutic encounter have implications 
for other relationships including the calationeh’p between teacher and 
student, parent and child, nurse and patient. In fact, the evidence 
has important implications for personal conduct in any human encounter. 

Being facilitative toward another means grasping the meaning, 
significance, and content of another's experiences and feelings. To 
do so requires acceptance and a non-possessive warmth of the person. 
However, these two conditions are meaningful only in the context of 


genuineness (Rogers, 1962). Unless, for example, a teacher is genuine 
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in relating to the student, first grader or adult, the empathy and 
warmth are lost, or may even have a detrimental effect. "To be under- 
Stood deeply or to receive communication in a 'warm' voice can be 
deeply threatening if it comes from an unpredictable 'phony' or a 
potential enemy" (Truax and Carkhuff, 1967, p. 142). 

The research evidence indicates relationships, even though intended 
to be helpful can be for better or worse. While the teacher may be 
focusing on changes in the learning of arithmetic, psychology, nursing, 
or any other content area, the encounter has the potential to be 
helpful or harmful to the student. By the same token, every nurse- 
patient relationship has the potential for positive or negative patient 
learning and change. Parents, teachers, nurses - helpers who offer 
either high or low levels of facilitative conditions have the potential 
to effect further constructive change or deterioration for the 
individual. 

Because of the crucial nature of the helping relationship 
Rogers (1962) and others (Berenson and Carkhuff, 1977; Truax and 
Carkhuff, 1967) urge selection of individuals for training and 
preparation as helpers (such as therapists, counselors, educators and 
nurses) who already possess, in their ordinary relationships with 
others, a high degree of the facilitative conditions. Further, the 
educational program for these individuals would plan for student 
experiencing of empathy, acceptance, and genuineness. By feeling 
understood and accepted during their training and education, by being 
in contact with genuineness in their instructors, these students 


would grow into more competent practitioners (Carkhuff and Berenson, 
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1972, spe Rogers®, tl962eep.. 427)" 

The statement, good teachers and good therapists are born not 
made, is based upon the belief that the core dimensions described are 
part of the therapist's or teacher's personality (Truax and Carkhuff, 
1967, p. 107). While this statement is no doubt true there is 
accumulating evidence from various disciplines which indicates 
training in the communication of empathy, warmth, and genuineness can 
lead to more effective relationships (Aiken and Aiken, 1973; Kalish, 
I9AlseReitchinis, 1972; Ttiruaxtand’ Carkhuffeni967 seppe 108 e112) 

Student-teacher Relationship. 

The research findings in the field of psychotherapy, in regard to 
therapist facilitative attitudes and their impact on the relationship 
between therapist and client, have been applied to the classroom and 
curriculum experimentation (Aspy, 1965; Carkhuff, 1969; Rogers, 1969; 
Schmuck and Schmuck, 1974; Weinstein and Fantini, 1970). The 
humanistically oriented educators presume the goal of education is to 
develop character and personality as well as intellectual skills. They 
also suggest that the path leading toward this goal is the facilitation 
of change and learning (Rogers, 1969, p. 104). Only as students learn 
how to learn, learn how to relate, and learn how to choose from a 
well-analyzed value system are they prepared to survive the shock of 
the future (Toffler, 1971, pp. 414 - 418). 

Rogers (1969) hypothesized that the initiation of the kind of 
learning described above rests less upon the teacher's knowledge of 
content area or specific teaching technique, than upon the empathy, 


warmth, and genuineness the teacher experiences and communicates to 
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the students. This quality of personal relationship and the classroom 
climate it stimulates promotes in students, according to Rogers, 
self-motivated, personally maturing, significant learning. Rogers 
seems to be saying that students exposed to this kind of relationship 
Can move toward actualizing their own unique potential. 

A study by Louise Tyler (1964) compared the concept of an ideal 
teacher-student relationship with the concept of the ideal therapeutic 
relationship. The data of the latter was compiled in a study by 
Fiedler (1950). With the aid of factor analysis and a factor array 
sort Tyler (1964) found that "there is a great similarity" (p. 117) 
between the two relationships. Where Fiedler found that therapists 
agreed on the most effective type of therapeutic relationship, Tyler 
also found significant agreement by educators as to the nature of the 
ideal teacher-student relationship. Results from each study indicated 
that the ideal therapeutic and ideal teacher-student relationship were 
very much like an ideal interpersonal relationship. Specifically, 
Tyler's findings conclude that the ideal teacher-student relationship 
is one which involves “good or excellent communication, in a peer 
relation which tends to be emotionally close" (Tyler, 1964, p. 116). 

Millar (1976) investigated the characteristics of effective 
teachers from the point of view of the teachers themselves, the 
students, and teachers-in-training. Though there were some problems 
with the questionnaire developed, all three groups indicated the 
teacher's personality as the core ingredient of effectiveness. 

The results of both Tyler (1964) and Millar (1976) are supported 


from the student perspective in a study by Rosendahl (1973). Students 
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who perceived the teacher-student relationship as superior described 
it as warm, truthful, caring, and student-centered. Those students 
indicated they found learning exciting, believed they were involved 
with the teachers in learning, and found the relationship meaningful. 
Those students who perceived the relationship as inferior described it 
as cold, strict, and teacher-centered. Those students indicated they 
felt the teacher's concern was for the transmission of facts and 
knowledge without interest for the students. The relationship was 
described as not meaningful. 

A recent article (Saltmarsh, Hubele, and Canada, 1975) suggests 
that students do not perceive a peer relationship with their teachers. 
Students see instead that the learning task cannot be shared, that 
mistakes and experimentation are often unrewarded, and that teachers 
are evaluators and grade-givers. The authors urge teachers to balance 
concern for task achievement with an equal concern for the persons 
involved. "Many times academic endeavors are accomplished with great 
cost to human dignity and welfare" (Saltmarsh et al., 1975, p. 231). 
To encourage the development of self-directed, socially responsible 
learners, these writers invite educators to put into operation Maslow's 
model of growth by utilizing the following precepts: people motivate 
people; co-operation and interdependence are superior to competition 
and threat as systems of motivation; trust between people facilitates 
freedom for productive interaction; freedom of interaction promotes 
effective learning (p. 231). 

Academic Achievement. 

To support the hypothesis that facilitation of significant learning 


rests upon the presence of core conditions within the personal relation- 
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Ship between teacher and student, Rogers (1969, pp. 11 - 126) reports 


accounts from various teachers and students as well as evidence from 
several unpublished dissertations and manuscripts. Results from 
experimentation with affective curriculums and experiential learning 
(Borton, 1970; Gorman, 1972; Schmuck and Schmuck, 1974; Weinstein 

and Fantini, 1970) generally seem to support Rogers' position and his 
definition of learning. 

A study by Christenson (1960) investigated the relationship between 
school learning achievement and degree of’ teacher warmth. The findings 
indicated that students receiving relatively high levels of accurate 
empathy, non-possessive warmth and genuineness from their teachers (as 
measured by the Truax rating scales) showed significantly greater 
achievement in reading (as measured by the Stanford Reading Achievement 
Test) than students receiving relatively lower levels of the 
facilitative conditions. 

The original results of Aspy were confirmed and elaborated upon in 
a study by Aspy and Hadlock (cited in Truax and Carkhuff, 1967, p. 116). 
Students taught by teachers high in the facilitative conditions showed 
a reading achievement gain of 2.5 years during a five month period, 
while students taught by low conditions teachers gained only 0.7 years. 

Results reported by Kratochvil, Carkhuff and Berenson (1969) and 
Stoffer (1970) show that elementary school teachers who communicate 
high levels of the core dimensions are able to become signfiicant 
sources of learning in academic areas for their students. This, the 
authors conclude, is not to say that teacher knowledge of subject 
matter is not a relevant variable. It is to say that the emotional- 


interpersonal functioning of the teacher is related to the 


ieee Hy eBay 
ae een ee 
mart “etiaat aa 
oniiveal Tatins Mono baw amblys | 
nesdaiitall 200" tg senate SR roamed i 
etd baw Ap hy reoy! ' eroney sega 2 i mens ct Feige) fie. 
en to rey 
deterhg ut denatsater eds Satbeteeteat inal weienige hye uw ue bei 
eintbat? ‘edt cere WeyigoaF FH sgmy oh hive dcp apie qa onef 
| ekoreo de: hoy sfovet walt Yiay tol " ahey faces aineivunt 7209 b 
an) pra iget qiard ‘me ff croatian wae Wt ev paegonenia ¢ 


asia WInenty tro fs nace entnag uy iy) sat: salt 
iaiSOMROR) yn OSA hel! nase vi ye te teatate, su) Gthbie at 

ait to ateve! sawels «io: Selon yiaever gioakase wis ast 
posts Fn ; 7 

mb oat beso ra Seq bene Taine Soe, yank ho ztitaeges tang reo off cP - | 
AGED 9 RHO), Vaated boo )vesrt? IPB): dOOIB aH tae teh. ge 
bebona 2yori buss ay) i 820i ian? SAI ni eit oeadinad id JApoes | 
Pata) Ange ay ite poll? wr49y"C. S10: gE James tk 
rey XO xian betleg eraiigat ottiives fold Sapaae inmate ¢ 
bie (P2CP) weenerdth hin VFuiiad « F bvioa sie vd batiogen stint 
BAD fukim> rly atobed ‘tase ipsteyiata oy et? (cra) 
dnept ttngrs sci od of di ee fe ad a we “me 
$M ety © edembuls “ae 40¥ anaes nian 
“pape +0 2pbslwra! ysitjke? gant yee or | igh wo = : 
Theotiine ant ent’ yor OF 27 #1 ray, ae | oa oa je); 
sil ay bavates pie ‘or? Yc gah 


‘ 


” om : 
aa a 


38 


intellectual achievement of students. 

A search of the literature failed to reveal studies which 
investigated the level of facilitative conditions perceived by students 
from their teachers and their academic achievement. However, on the 
basis of the preceeding research and theory, it could reasonably be 
expected that student perception of facilitative conditions may have a 
positive effect on their grade achievement. 

Berenson and Carkhuff (1977, p. 217) make the statement that 
individuals are growing constructively when they move toward 
functioning with higher levels of empathy, warmth, and genuineness, and 
are deteriorating when they move in the direction of lower functioning 
on these dimensions. The authors describe the individual who functions 
with high levels of the facilitative conditions as one who is involved 
in a lifelong search for actualization for others as well as himself. 

Both in the area of counseling and education, studies have explored 
the relationship between self-actualization and facilitative conditions. 
This research has focused on aspects of therapist and teacher 
effectiveness and also client-therapist and teacher-student relation- 
ship effects. In each of these studies, the relationship between 
actualization and facilitative conditions is examined in terms of the 
previously discussed theoretical constructs. 

Research in Counseling. 

In a study conducted by Foulds (1969) judges rated the levels of 
the facilitative conditions offered by graduate students to their 
clients then related those ratings to the actualizing level of the 


students. The results indicated that the communication of empathy and 
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genuineness on the part of the student counselors was significantly 
related to student self-actualizing level. Foulds relates the 
Significance of his findings as support for Rogers (1957) theory which 
hypothesizes that the psychological good health of the counselor is 
related to the ability to provide facilitative conditions during 
counseling. A replication study (Winborn and Rowe, 1972) did not con- 
firm Fould's results yielding instead a zero correlation coefficient. 

In studies dealing with self-actualizing counselor levels and 
perceived facilitative conditions on the part of the client, Hines (1973) 
in an unpublished dissertation found that counselors with higher self- 
actualizing levels were perceived by their clients as also offering 
higher levels of the core dimensions, as measured by the Truax Relation- 
Ship Questionnaire. 

A recently published study (Selfridge, 1976) showed a strong 
positive relationship between self-actualizing level and counselor 
effectiveness as perceived by clients, thus supporting the hypothesis 
of Hines and the basic theory of Rogers. 

Pierce and Schauble (1971) assessing the functioning of counseling 
students on the facilitative dimensions found that students working with 
high-level, well functioning practicum instructors showed Significant 
development in the facilitative dimensions. It can be inferred that the 
high-level functioning instructors were probably functioning at a higher 
actualizing level than those working with students that showed no 
positive change in the facilitative dimensions. The work of these 
investigators supports Carkhuff's (1969, p. 9) contention that counsel- 


ing instructors should be carefully selected (and maintained) on the 
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basis of high-level functioning. It is Carkhuff's conviction that 
students tend to converge on the level of functioning of their 
instructors. 

Research in Education. 

A recent unpublished dissertation (Boston, 1975) investigated the 
probability of teacher self-actualizing level being a correlate and 
possible predictor of teacher success. Teachers were identified as 
most and least successful with an instrument that measured, in part, 
aspects of their ability to impart facilitative conditions in the 
learning environment. The major hypothesis was supported in that there 
was a significant positive relationship between level of self- 
actualizing and degree of successful teaching. Boston's work supports 
a basic Maslow premise that an individual can be accepting and nurturing 
to others only after he has come to accept himself and value his own 
nurturing as highly as that of others. 

Similar results were obtained (Jury, Willower, and DeLacy, 1975) 
in research with a large Sample of public school teachers. The prediction 
that level of teacher self-actualization would be directly related to 
humanism in teacher pupil control ideology was supported. The authors 
conclude that the self-actualizing individual is characterized by 
satisfied lower needs, on the Maslow hierarchy, and as a result is not 
likely to see students as part of a threatening environment. 

Macklin and Rossiter (1976) explored the relationship between 
interpersonal communication and level of self-actualizing of graduate 
students in a Faculty of Education. The Interpersonal Communication 
Report, devised by the researchers, bears much resemblance to the 


core dimensions described by Rogers. The results showed that students 
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who were more self-actualizing also reported being more expressive 
and self-disclosing (which the authors equate to the genuineness 
variable) and more able to understand others (equated to the empathy 
variable). The investigators suggest their research supports the 
theory of both Maslow and Rogers that interpersonal communication is 
related to psychological health. 

The relationship between the facilitative conditions and the self- 
actualization of nursing students was investigated by Rosendahl] (1973). 
The results revealed a moderate relationship significant at the .05 
level, between the facilitative conditions perceived by students and 
the students' increase in the major dimension of self-actualization, 
inner-directed support. The author concludes the finding supports 
Rogers' (1969) statement that students become more fully functioning 
human beings when they experience an empathic, warm and genuine 
relationship with their teacher. 

Nursing Education Perspective. 

While nursing research applying the relevant theoretical 
constructs has been included throughout this chapter, the following 
section serves to illustrate how nursing writers have related aspects 
of the theory to nursing education. 3 

The Growth Approach. 

According to Gunter (1969) there are two concerns in nursing 
education - education of the student and care of the patient. The 
author states that educating the student involves providing an 
environment in which the student can develop her potential; caring 
for the patient involves providing an environment (or emotional 


climate) in which the patient can use his potential or resources for 
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recovery and growth. Gunter sees the two concerns as interrelated 

"jn as much as the emotional development of the student into a 
functioning professional nurse influences the kind of care, or the kind 
of interpersonal relationship which she will be able to establish with 
patients" (Gunter, 1969, p. 60). 

Kramer, McDonnell and Reed (1972) assert that development of self- 
actualization is often an overtly stated goal for students in nursing 
programs. They point out that Maslow's hierarchy of needs theory often 
provides the framework for nursing curriculums. Within such curriculum 
development the goal of the nurse and the ultimate goal of the 
educational process is "to meet the patient's requirements of lower 
order needs for food, drink, comfort and safety, while assisting the 
patient toward the fulfillment of higher order needs: love, esteem, 
belonging and self-actualizing" (Kramer et al, 1972, p. 112). In order 
to accomplish such goals the authors emphasize that the student must be 
consistently helped to "be aware of her own stage of development ,of 
the effects of her values on the values of others, and of her own need 
to grow and to 'become'" (Kramer et al, 1972, p. 112). 

Nursing educators who regard the on-going development of each 
learner's human potential as a major goal of education have indicated 
through their published work support for the following characteristics 
of a nursing education leading toward that goal: the comprehension 
of both the affective and cognitive domains; the understanding of a 
time frame incorporating the past, present and future; the acceptance 
and achievement of both living and dying; the incorporation of other 
goals such as social, aesthetic, and spiritual in addition to 


intellectual goals; the occurrence of self-discovery, self-expression 
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and fulfilment; the promotion of dialogue, introspection, integration, 
and action. 

The Nursing Student. 

Malcolm Knowles (1968), who coined the term andragogy to describe 
the art and science of teaching adults, suggested that adults and 
children differ as learners in three often over-looked areas; self- 
concept, experience, and orientation. A nursing educator and researcher, 
Rosendahl! (1974) points out the implications of this information for 
nursing education. 

First, nursing students, as adult learners, view themselves as 
responsible, mature learners capable of self-direction. They antici- 
pate an empathic, genuine, and nonpossessively warm relationship with 
their teacher which supports and further develops this self-image. 
Secondly, nursing students have a varied and diverse background of 
experience which they want to share in a meaningful way with others and 
which they want valued. Thirdly, nursing students have a problem- 
centered orientation and want learning to be useful and applicable to 
their concerns and problems. 

In addition, recent evidence (Sheehy, 1976) further suggests that 
adults have "passages" or growth phases with resulting developmental 
tasks. These phases and tasks, which distinguish the adult, must be 
recognized as influencing learning readiness. 

The Nursing Educator. 

Florence Nightingale, in 1859, stated the function of nursing was 
to put the patient in the best condition for nature to act upon 
him (Nightingale, 1946). When these optimum conditions are present 


the patient can maximize his potential for wellness. In regard to 
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learning, Carl Rogers (1969) makes an analagous statement when he 
suggests the function of an educator is to be a facilitator of learning 
who provides optimum conditions in which the learner can learn. In 
addition Rogers points out that the learning itself can only be 
accomplished by the individual learner. Aware of the concept a century 
prior, Nightingale, in regard to teaching nurses, writes "I do not 
pretend to teach her how, I ask her to teach herself" (Nightingale; 
TOAGee Dee |e 

A current statement on the subject emphasizes that the focus of the 
nursing educator's effort should be "to create an atmosphere conducive 
to self-motivated personally maturing, significant learning" (Pugh, 
1976, p. 52). The behaviour of the teacher more than any other factor 
determines the nature of the learning climate and in turn the knowledge, 
skills, and attitudes acquired (Rosendahl, 1974). 

Nursing writers charge in similar fashion to Combs (1973) that the 
system and methods of educating nurses must focus on helping students 
find meaning in learning (Diers, 1972, Litwack, 1971; Mauksch, 1972). 
Only then, these authors state, will students become atoncncd: 
practitioners, self-directed adults, and life-long learners. 

Kramer et al (1972) press nursing educators to formulate objectives 
that are clear in specifying how students are to be helped to develop 
self-actualizing characteristics. Of particular importance to the 
authors, based on their research findings, is the development of inner- 
directedness through which new practitioners are prepared to function 
with their own built-in system of positive feedback which in turn 


retains those, presumably positive, values learned in nursing school. 
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Based on Knowle's (1968) premises of the adult learner, nursing 
educators can facilitate learning by helping their students self- 
diagnose their own needs; plan how to meet their learning needs; share 
their learning in a process of mutual inquiry; and evaluate their 
progress, which in turn leads to further self-diagnosis (Rosendahl, 1974). 

In order to establish this kind of learning environment which 
Supports the broad goals of nursing education, the educator must herself 
be a learner. A teacher who is learning and actively seeking 
psychological growth, models authenticity, value of herself and others, 
understanding, and caring (Pugh, 1976). She recognizes that she herself 
and the unique way she has of using all that she is, her attitudes, 
values, knowledge and skills, is the most powerful tool to effect change 
in herself and others (Travelbee, 1971). However, as the psychother- 
apeutic literature points out, the way one uses oneself can effect 
change in others that is for "better or for worse" (Carkhuff and Beren- 
son, 1977, p. 228). Nursing educators, then, have the potential to 
facilitate or retard the learning, growth, and development of their 
students. Students who graduate without experiencing help to grow and 
learn during their nursing program may pass on the negative effects to 
patients, co-workers, and students. 

The Relationship. 

Helping nursing students find meaning in learning involves 
establishing a relationship of warmth, genuineness and empathy 
(Gunter, 1969). As trust develops, open communication occurs in which 
students raise relevant questions, pose plausible solutions, and 
express personal feelings (Pugh, 1976). 


If nursing educators are committed to the process of developing 
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the full range of a student's potential, they can through their 
personal relationship help the student develop her own philosophy 
of life, death, and reality. The nursing student's philosophy, 
according to Weidenbach (1964, p. 13), provides the framework for 
purpose and meaning in her life and work. 

Viktor Frank] (1963), who based his theory of logotherapy on the 
premise that constructive living involves learning to find meaning in 
one's life, suggests this meaning involves a search for personal 
values. In an atmosphere of authenticity, warmth and understanding 
both nursing student and teacher can broaden their perspective so that 
"the whole spectrum of meaning and values becomes conscious and 
visible". (Frankl, 1963, p. 174). 

Summary of Definitions. 

The following is a synopsis of the definitions used throughout 
this chapter. The definitions are categorized and collectively 
presented to provide a convenient reference. 

Self-actualization. 

Self-actualization refers iy OE process of becoming all that one 
is capable of becoming by fulfilling one's potentialities. 

Support Orientation. 

Support orientation refers to an individual's mode of reaction 
which predominately arises from within or from outside oneself. 

1.  Inner-directedness occurs when the source of direction and support 
for one's thinking, feeling, and body responses arises from 


jnternal motivations. 


2.  Other-directedness occurs when the source of direction and support 
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for one's thinking, feeling, and body responses is sought from 
the opinions and approval of others. 

Support Ratio is the balance or ratio of other orientation to 
inner orientation which in turn reflects the predominant mode 


of reacting. 


Time Orientation. 


Time orientation refers to the degree to which an individual 


lives in the present as opposed to the past or the future. 


Iz 


Time competence relates to the meaningful continuity of the past 
and future to the present. 

Time incompetence relates to the concern for the past and, or, the 
future without relating that concern to the context of the present. 
Time Ratio is the balance or ratio of time incompetence to time 
competence which in turn reflects the degree of orientation to 


past, present, and future. 


Facilitative Conditions. 


Facilitative conditions are those psychological conditions or 


elements that promote constructive personality change. 


ie 


Accurate empathy is the sensing and understanding of another's 


world as he or she experiences it. 


Nonpossessive warmth is the acceptance of another, without 
conditions or demands, based upon respect for the person's 
human potential for growth. 

Genuineness is the congruence or realness expressed to another 


in a way that has relevance for a relationship. 
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Hypotheses. 


The following seven hypotheses are formulated upon the theory 
and research previously presented in this chapter. Grouping of the 
hypotheses under the four headings may serve to clarify for the reader 
the relationship between the hypotheses and the questions posed in 
Chapter 1. 

Self-actualization and Facilitative Conditions. 

Time competence and inner directedness each represent major 
aspects of self-actualization. It is expected that as students perceive 
more of the facilitative conditions in their student-teacher relation- 
ship they will show movement toward self-actualization as opposed to 
movement away from self-actualization. In other words, it is expected 
that students who move toward becoming time competent and inner directed 
will perceive more empathy, nonpossessive warmth, and genuineness in 
their relationship with their teacher than students who move toward 
becoming time incompetent and other directed. This expectation is 
expressed in the following three hypotheses. 

Hypothesis I. 

Students who show a gain in time competence perceive a higher 
level of each facilitative condition within their student-teacher 
relationship than students who show a gain in time incompetence. 

Hypothesis 2. 

Students who show a gain in inner directedness perceive a higher 
level of each facilitative condition within their student-teacher 


relationship than students who show a gain in other directedness. 
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Hypothesis 3. 

Students who show a gain in both time competence and inner 
djrectedness perceive a higher level of each facilitative condition 
within their student-teacher relationship than students who show a gain 
in time tncompetence and other directedness. 

Self-actualization and Academic Achievement. 

Though the research results are inconclusive, there is some 
evidence suggesting that self-actualized students may be more successful 
academically than students who are not self-actualized. Students who 
are either more time competent or inner directed may achieve a higher 
grade point average than students who are either more time incompetent 
or other directed. The following hypotheses are formulated in regard 
to this statement. 

Hypothesis 4. 

Students who are more time competent achieve higher grade point 
average than students wno are more time incompetent. 

Hypothesis 5. 

Students who are more inner directed achieve higher grade point 
average than students who are more other directed. 

There is substantial theoretical support for the expectation that 
students who achieve academically, as opposed to those who do not, may 
perceive more of the facilitative conditions in their relationship with 
their teacher. Upon this assumption the following hypothesis has been 
developed. 


Hypothesis 6. 


Students who achieve higher grade point average perceive a higher 
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50 
level of each facilitative condition in their student-teacher 
relationship than students who have lower grade point average. 
Student-teacher Relationship. 

The elements that are considered to be fundamental to an ideal 
therapeutic relationship appear to be fundamental as well to the ideal 
teacher-student relationship. If students rate their relationship 
with their teacher highly, it is anticipated they will perceive more 
of the facilitative conditions which in turn bear much similarity to 
the elements described in the ideal teacher-student relationship. 
Hypothesis 7 expresses the preceeding expectation. 

Hypothesis 7. 

Students who rate their student-teacher relationship as superior 
perceive a higher level of each facilitative condition than students who 


rate their student-teacher relationship as inferior. 
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CHAPTER III 
METHOD 


The content of chapter three deals with a description of the sample 
selected for the study, the instruments used, and the procedure involved 
in conducting the study. 

Sample. 

A primary requirement in choosing a sample for this study related 
to the need for locating a group of adult students who would be in 
close contact with one teacher over a period of time. During this 
period of time a negative, positive, or indifferent relationship could 
develop and the perceptions of the students in regard to the relation- 
ship could more accurately be tested. 

First year nursing students enrolled in a three year Diploma in 
Nursing program at a large hospital in the city of Edmonton fulfilled 
this requirement. Students began an association with one instructor 
shortly after the program began. Though students received lectures 
from a number of instructors, one of them became their ‘clinical 
instructor'. The ratio of one clinical instructor to ten students 
involyed 64 hours of contact, primarily in the clinical setting, over 
the period from September to December. The hours of contact between 
the same clinical instructor and group of students increased to 96 
hours during a final, intensive clinical experience period of three 
weeks. In total, there were approximately 160 hours of contact between 
the clinical instructor and her group of students. 

The nursing program from September to the latter part of January 


includes classroom lectures and labs in Nursing Fundamentals, Anatomy 
Vole 
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and Physiology, Psychology, Sociology, and Interpersonal Relationships. 
During this time students are posted to various clinical settings where 
they have the opportunity to directly apply the theoretical principles, 
learned in the classroom, to patient care. Students are supervised in 
the clinical area by their clinical instructor who assists them to 
apply and integrate the classroom theory to the actual practice of 
nursing. For students this period of time represents their first 
exposure to patient care. The first part of the nursing program 
concludes oath the concentrated clinical experience in January where 
students are in consistent contact with their clinical speepacncseere 

First year nursing students were chosen over second and third 
year students because the hours of contact with one instructor were 
greater. Rationale for the selection of first year students was further 
provided by Ilardi and May (1968) who found that among a group of 
baccalaureate student nurses responding to the Personal Orientation 
Inventory significant growth in the direction of self-actualization 
took place especially during the first year. 

A week prior to the commencement of this study, the director of 
the nursing program asked the first year nursing students to voluntarily 
participate in the research on their own free time. The director 
indicated to the students that the study related to nursing education 
and was being conducted as part of the requirement for a Master's 
degree. 

Of 105 students, 91 participated in the Personal Orientation | 
Inventory pretest. During testing one student became i171 and was un- 
able to complete the test which reduced the number to 90 students. 


On the post test 61 students participated, however two inventories 


Yo sotisang fabioes ot ot sae nourtesto at} oferpading mim 
sorb vistd atnozsiqat sult Yo, betvaq ahs 2teshuae not spate, : 
a a Semtaay oo aruzeqxe a | 

sat vine AE const edxe Tosh tty. belsadngomwe of aw exbulonos: | | i 
dashiceicdinh (sotwtlo staal veiw dastana Jnatebaqos ab eis 2tndbuse 
brit! bag tease tayo nse arsu ahphaubd 2 apienn woe tevth 9 ; 
S14" Votowitant ony stiw toetnoe Vo anyed sai) saysesd elagbude wey 
wscrnit caw, etedity vady t2007 to pobtoalae defi Hib: dha tied .wateeny) 
Yo quo? sctnvins tent batt of POd2F) ogee hive joyell yd bob bverg i 
notdedneryO Tousewat oft mt ga Menagesn agar table otassusiszond | uy 
soisecititobtine Te noHaorth ald a? inyove tenn Rae re yretnawnt! is 
oy Save or) prend dU Rtgs onal: font: hy 
to aefsavith odd .~ybuTe ari Yo Senaorsoiio. tod ed) aeow A 
yf Pretmufoy ‘oy 2inehyte poterue w4y fori? ont been mirigy gorevun set) 
worou hb et? .antr oa) ola VPedt no dasonkt Siton? Siegtaheem 
notdaoubde pitervs oF Oebatay Yrode: arty nhs job e a8 oo aati | . 
@'sg9fash a dot tnoiiregpay aad 40 $154 28 vel guboan uwtag ate bak . 
1 «ae 
ol busnoind Foqvero' sid nf baka otaveq Fe <aeinabuae 200, 5 
is tebe {1P sndoan saber ol. Psat r 


ays) 


without identifying numbers were rejected which reduced the final 

sample to 59 subjects. These 59 students also completed the Relation- 
ship Questionnaire and the Relationship Rating and Description Question. 
The final sample would likely have been considerably larger had not 

two groups of students experienced an instructor change the latter part 
of December. As a result of the changed conditions, these students, 
numbering 20, were excluded from the study. 

All subjects completing the study were females between the ages 
of 17 and 23 with a mean age of 18.5 years. Each subject had completed 
grade XII and had been admitted to the three year Diploma in Nursing 
program in September, 1977. 

Instruments. 

Personal Orientation Inventory. 

The Personal Orientation Inventory, or POI, developed by Everett 
Shostrom (1964) was used as a pre and post test to determine if the 
student's level of self-actualizing increased. It is the only published 
inventory attempting to measure the self-actualizing process. 

Description and Scoring. 

The inventory consists of 150 paired opposite-choice statements of 
value and behaviour judgments believed to be important in the develop- 
ment of self-actualizing or personal growth or full functioning. In 
responding to the POI the subject is asked to choose the one statement 
in each pair that is true, or mostly true of himself. Subjects can 
complete the test in about 30 minutes. 

The inventory is scored on two major scales, the Inner Directed 


Scale and the Time Competent Scale, then rescored on ten subscales. 
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The subscales are considered to measure particular personality charac- 
teristics associated with self-actualizing. 

Two excerpts from the inventory of paired items serves as an 
example of how each of the major scales is tapped. 

61.a. I only feel free to express warm feelings to | 

my friends. 
b. I feel free to express both warm and hostile 
feelings to my friends. 
110.a. Living for the future gives my life its 
primary meaning. 
b. Only when living for the future ties into 
living for the present does my life have meaning. 

In the first excerpt, number 61, b answer correlates with inner- 
directedness while in the second excerpt, number 110, b answer 
correlates with time competence. The inventory consists of 23 items 
on the Time Competent Scale and 127 items on the Inner Directed Scale. 
The paired opposite construction of the inventory necessitates four 
separate scorings, one each for time competence, time incompetence, 
inner directedness and other-directedness. From these raw scores a 
ratio score for each major scale can be calculated and in doing so 
unanswered items are corrected for and scoring is checked. 

For this study, the two major scales measuring time competence 
and inner-directedness were used since they cover the overall 
dimensions of self-actualizing (Shostrom, 1972, p. 7; 18). As well, 
the two major scales are the only scales that do not have over- 


lapping items (Shostrom, 1972, p. 21). A number of studies have used 
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the two major scales in the analysis of their results. Knapp (1965) 
found the inner-directed scale the best single estimate of self- 
actualizing while Kramer et al (1972) verified the use of the two 

major scales as valid shorthand indicators. Damm (1969) using a sample 
of high school students found that an overall measure of self- 
actualizing can best be obtained by using the raw score on the inner- 
directed scale. Working with an older population of 656 college students 
and student nurses Damm (1972) later found that using the raw scores of 
the two major scales was the best predictor of an overall measure of 

the POI. 

Norms. 

A profile sheet (Appendix A) for the POI was developed from adult 
norms. Raw scores when plotted are automatically converted into 
standard scores. The mean standard score for each scale is 50, with a 
standard deviation of 10. Norms in the form of plotted profiles have 
been established for a number of varied groups including entering 
college freshmen (Jenkins, cited in Shostrom, 1972) and sophmore student 
nurses (Ilardi and May, 1968). Percentile norms based on a large sample 
of students were developed for college freshmen (Shostrom, 1972, p. 9). 

According to Shostrom (1973) and Knapp (1976) actualizing persons 
score between T standard scores of 50 and 60 which represents raw 
scores of 18 to 20 (inclusive) on the time competent scale and raw 
scores of 87 to 101 (inclusive) on the inner-directed scale. Non- 
actualizing persons score below the T standard score of 50 which is 
represented by raw scores of 86 for inner-direction and 17 for time 


competence. All T scores over 60, which have an equivalent raw score 
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of 2] for the time competent scale and 102 for the inner-directed scale, 
are interpreted as pseudo-actualizing scores (Knapp, 1976, p. 73). 
Pseudo-actualizing scores "may be interpreted as '‘over-enthusiastic' 
attempts to take the test in accordance with 'rightness' from reading 
Maslow and other humanistic literature" (Shostrom, 1973, p. 480). 

A summary of the raw score and standard score ranges for 
actualizing, non-actualizing, and pseudo-actualizing, in regard to the 


two major scales, is presented in Table 2. 


TABEES2 
RAW SCORE AND STANDARD SCORE RANGES 
FOR ACTUALIZING, NON-ACTUALIZING, AND PSEUDO-ACTUALIZING 


Time Competent Scale  Inner-Directed Scale 


Raw Score T Score Raw Score’ T Score 
Actualizing Range 18-20 50-60 87-101 50-60 
Non-actualizing Range 17+ 49-20 86+ 49-20 
Pseudo-actualizing Range (2 has 61-80 102+ 61-80 


Data Compiled from Shostrom (1972). 


Validity and Reliability. 
In an early study (Shostrom, 1964) validity of the POI was 


demonstrated, in that the inventory was shown to discriminate between 
those persons who have been observed as having a relatively high 
degree of self-actualizing behaviour and those people who do not indi- 
cate this behaviour. Prominent, certified psychologists carefully 


selected the members of each group. 
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Further validity of the POI was reported by Fox, Knapp and 
Michael (1968) who found hospitalized psychiatric patients significantly 
lower on POI scales than the self-actualized and normal groups of 
Shostrom's (1964) study. The POI scales also correlate negatively with 
alcoholism (Zaccaria and Weir, 1967) felony (Fisher, 1968) and Eysenck's 
neuroticism score (Knapp, 1965). Working with counseling students, 
McClain (1970) offered evidence that the POI does differentiate levels 
of self-actualizing among normal adults. In addition, high scores on 
the POI are associated with helper effectiveness (Graff and Bradshaw, 
1970; Hines, 1973) teacher development (Cragg, 1976) and teacher 
effectiveness (Boston, 1975; Jury, Willower and DeLacy, 1975). | 

According to Knapp (1976, p. 76), the concept of reliability can 
be inappropriately applied to the POI because the inventory was 
developed on the idea of dynamic traits of personality. Studies in 
counseling, for example, indicate that the POI is very sensitive to 
experiences during the interval between administration. However, 
Klavetter and Mogar (1967), who administered the POI twice within a one 
week interval, reported reliability coefficients of ./1 for time 
competence and .77 for inner-direction. Wise and Davis (1975) reported 
test-retest coefficients of .75 for time eaneretce and .88 for inner 
directedness based on readministration of the POI after a two week 


interval. 


Faking. 
Since the POI depends upon self-reported behaviour and judgment, 


it is subject to conscious or unconscious attempts to fake responses. 


An intellectualized response, represented as pseudo-self-actualizing, 
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derives from a knowledge of the theory and results in an excessively 
high profile. On the other hand, a faking response, based on an 
attempt to present oneself in a favorable or socially desirable light, 
results in a generally depressed profile. 

Braun and La Faro (1969) administered the POI to four college 
Student groups under standard instructions, followed by readministration 
with instructions to make a "good impression" or appear "well-adjusted". 
The readministration or faked scores were less favorable in all four 
groups than scores achieved under standard administration. Similar 
results were reported by Foulds and Warehime (1971) who concluded that 
deliberate attempts by college students to "fake good" produced lower 
scores and profiles uncharacteristic of actualizing persons. The 
investigators suggest that students' conceptions of the self-actualizing 
individual differ somewhat from the concepts employed in the POI. 

In a series of studies Warehime, Routh, and Foulds (1974) presented 
to a group of college students information about the nature of self- 
actualizing and to another group, no information. The results indicated 
that the group receiving information increased their POI scores. 

Braun and LaFaro (1969) had previously reported the same finding. 
However, when Warehime et al (1974) asked students to respond to the 
inventory honestly and not on the basis of the information their scores 
were unaffected. The authors conclude that the POI is "remarkably re- 
sistent" to faking. They also remark that the inner-directed scale is 
more resistent to faking than a number of other self-report inventories. 


The Relationship Questionnaire. 


In order to assess the levels of the core conditions perceived 
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by the students in their relationship with their instructor, the 
Truax (Truax and Carkhuff, 1967) Relationship Questionnaire (Appendix 
B) was used. This questionnaire and the Barrett-Lennard (1962) 
Relationship Inventory appear to be the two published instruments 
available for this sort of measurement. 

Description and Scoring. 

The Truax Relationship Questionnaire consists of 141 True or False 
items which can measure five facilitative conditions: accurate 
empathy, nonpossessive warmth, genuineness, intensity and intimacy of 
interpersonal contact, and concreteness. The questionnaire was developed 
by Charles Truax (Truax and Carkhuff, 1967, p. 74) in 1963 and 
represents his attempt to translate the previous scales, used for rating 
objective tape recordings, into a questionnaire format which can be 
answered by the client or other subject. In this respect, it follows 
closely the earlier work of Barrett-Lennard (1962) who first developed 
an inventory to measure a client's perception of psychological conditions 
offered by a counselor or therapist. 

The Truax Relationship Questionnaire was selected for use rather 
than the Barrett-Lennard Relationship Inventory for several reasons. 
The statements in the former relate more specifically to the teacher- 
student relationship. In fact the preliminary instructions which form 
part of the questionnaire make reference to the "relationship with 
your instructor" (Truax and Carkhuff, 1967, p. 74). As well, Lin (1973) 
noted that the true-false item endorsement of the Relationship 
Questionnaire was less annoying to subjects than the Six-point rating 


scale (from -3 to +3) required by the Barrett-Lennard Inventory. 
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Finally, Lin (1973) reported low intercorrelations for the Barrett- 
Lennard unconditionality scale and the other three measures of the 
Inventory. 

Subjects respond to the Relationship Questionnaire items as either 
mostly true or mostly false. In some cases a true response is correct 
and in others a false response is correct. A scoring key for the 
Questionnaire is included in Appendix B. The Questionnaire can be 
completed in approximately 30 minutes. 

In this study, as in others (Hines, 1973; Rosendahl, 1972) the 
Specific conditions being assessed were accurate empathy, nonpossessive 
warmth and genuineness. These are the conditions considered central to 
a helper-helpee relationship (Rogers, 1957; Truax and Carkhuff, 1967). 
The subscales relating to the perception of these conditions were 
used which in turn reduced the number of items from 141 to 129. 

The following excerpts from the questionnaire provide an example 
of each of the three subscales. 

17. He can read me like a book. 
18. He usually is not very interested in what I have to say. 
21. I am just another student to him. 

A true answer for item 17 correlates with accurate empathy, a 
false answer for 18 correlates with nonpossessive warmth, and a false 
answer for item 21 correlates with genuineness. 

The correct responses for each of the conditions are totaled to 
give three individual subscores. The maximum score for accurate 
empathy is 46, for nonpossessive warmth 73, and for genuineness, 5/. 


Adding all subscores together gives a total score for the overall] 
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conditions. 

Since the sample in the study related to all female teachers, the 
masculine gender of the third person pronouns appearing in the items 
was changed to female gender. The questionnaire, thus adapted and 
appearing as it was used in the study, is included in Appendix C. 

Validity and Reliability. 

As noted previously, the Relationship Questionnaire was adapted 
from the scales used for rating live observations or tape recordings 
of counseling sessions. Measures of the core conditions perceived by 
clients on the Relationship Questionnaire correlate between .53 and .56 
with the ratings made from objective tape recordings (Truax and 
Carkht ha salo6/2 “pays 

More recent work (Hill and King, 1976) compared the perceptions 
of empathy among clients, counselors and judges on the empathy subscale 
of the Truax Relationship Questionnaire and Carkhuff's (1969) modified 
empathy rating scale. The mean scores, from the ANOVA's, on empathy 
differed very little and the pattern of correlations indicated 
substantial agreement among the three sources of judgement. The per- 
ceptions of each group were similar regardless of the instrument used. 

On the other hand, McWhirter (1973), comparing the Barrett-Lennard 
Relationship Inventory and ratings from trained judges found no 
Significant relationships between the judges' ratings and clients' 
perceptions of empathy, warmth and genuineness. McWhirter accounts for 
the results on the basis that judges rating the audio tapes, were 
missing vital cues while clients based their ratings on the total 


interaction. 


In an attempt to revise and validate the Truax Relationship 
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Questionnaire, Lin (1973) reported internal consistencies of the 
original questionnaire of .88 for accurate empathy, .91 for 
nonpossessive warmth, and .87 for genuineness. As well, Lin (1973) 
correlated his revision of the Truax instrument with the Barrett-Lennard 
instrument and reported correlations of .8] for empathy, .63 for 

warmth or regard, and .77 for genuineness or congruence. 

Data Gathering Procedure. 

Those students who had volunteered to participate in the study 
were asked to complete the POI near the beginning of the nursing program. 
The Inventory was used as a pretest to determine student level of self- 
actualization prior to the formation of a student-teacher relationship. 
Approximately three and a half months later at the conclusion of the 
first part of the nursing program, the POI was repeated as a post test 
to determine if the level of self actualizing had increased or decreased. 
At this time the instructor-student contact formally concluded and 
students were asked to complete the Relationship Questionnaire to obtain 
a measure of the levels of empathy, warmth, genuineness, and overall 
Remidi ty one they perceived to exist in the relationship with their 
instructor. 

Attached to the end of the Relationship Questionnaire was a page 
entitled Relationship Rating and Description Question (Appendix D) which 
consisted of a written question asking the student to rate her relationship 
with her instructor by circling one of three choices; superior, average, or 
inferior. Written instructions then asked the student to indicate the 
basis for her rating selection and space was provided for the answer. 


Rosendahl (1973) employed the same rating selection and similar question, 
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63 
in a taped format, to explore nursing students! perceptions of the 
teacher-learner relationship. Information from the Relationship Rating 
and Description Question will be examined in terms of the quality of 
communication in the relationship, the nature of the relationship, 
and the emotional tone of the relationship. Using this criterion, 
Students' descriptions of their instructor relationship can be 
compared to the characteristics of the ideal student-teacher 
relationship as reported by Tyler (1964). 

Participants in the study were assured of confidentiality in 
regard to all material collected. Examination numbers were used 
on all answer sheets. Prior to testing, students were instructed 
on each occasion to read the directions of the 'test' carefully 
and to "please answer the questions honestly". The importance of 
the latter instruction in regard to the POI has been emphasized 
by Warehime et al (1974). All testing was completed in a classroom 
at the School of Nursing. 

Grades were collected from the School of Nursing and grade 
point averages tabulated. A grade point average of 76 or more, 
considered to be above average by the School, was the dividing 
point used to determine higher, as opposed to average and lower, 


grade point average. 
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CHAPTER IV 
RESULTS 


The content of Chapter four consists of a restatement of each 
hypothesis and a presentation of results. Also included is a section 
describing ancillary findings. 

To analyze each of the seven hypotheses, Welch t tests were used 
rather than ordinary t tests as the statistical method for determining 
Significance of results. The regular t test for the significance of 
the difference between means assumes that the variances of the 
population from which the sample is drawn are equal (Ferguson, 1976, 

p. 166). "When the assumption of equality of variance is untenable, the 
ordinary t test should not be applied" (Ferguson, 1976, p. 168). The 
Welch t test handles the problem of unequal variance by making an 
adjustment in the number of degrees of freedom. 

Hypothesis 1. 

Students who show a gain in time competence perceive a higher level 
of each facilitative condition in the student-teacher relationship than 
students who show a gain in time incompetence. 

Ten students did not show a gain in time competence or time 
incompetence. This group is discussed separately later in the chapter 
under the subtitle of Ancillary Findings. 


Results of the analysis of Hypothesis 1 are shown in Tables 3, 
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TABLE 3 
MEANS AND STANDARD DEVIATIONS OF 
FACILITATIVE CONDITIONS FOR TIME 
COMPETENCE AND TIME INCOMPETENCE 
GAIN GROUPS 


Group Time Incompetence Time Competence 

Mean SD Mean SD 

Accurate Empathy 26.0869 9.2437 Bsecsle 7.3881 

Nonpossessive Warmth 50.2174 14. 4000 62.7692 6.6472 

Genuineness 36.4348 9.9445 45.6538 4.7661 

Overall Conditions VAs SEN 32.6889 141.6538 17.9287 
TABLE 4 


VARIANCES AND F-RATIOS OF FACILITATIVE 
CONDITIONS FOR TIME COMPETENCE AND 
TIME INCOMPETENCE GAIN GROUPS 


Group Time Incompetence Time Competence F-Ratio 
Vid ize DF Var. DF 

Accurate Empathy 85.447 22 54.585 25 1.56540 

Nonpossessive Warmth 207.360 22 44.185 ide 4.69299 

Genuineness 98.893 22 (ae col AM) as 4.35357 

Overall Conditions 1068.565 le YN lah) aa) 3.32433 
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TABLE 5 
WELCH T-TESTS ON THE FACILITATIVE CONDITIONS 
FOR TIME COMPETENCE AND TIME INCOMPETENCE GAIN GROUPS 


Adj. DF T-Ratio Probe 2atatl) 
Accurate Empathy 43.79 -2.9626 0.00492* 
Nonpossessive Warmth 30.86 -3. 8345 0.00058** 
Genuineness cilia -4.0532 00003 14% 
Overall Conditions 34.19 =F 7/01 0.00062** 
~ Significance at the .01 level. 


ag significance at the .001 level. 


A significant difference was found between the time competent gain 
group and the time incompetent gain group on each condition variable. 
Students showing a gain in time competence perceived a significantly 
higher level of accurate empathy, nonpossessive warmth, genuineness and 
overall conditions in their relationship with their teacher. Significance 
levels ranged from < .01 to < .001. Hypothesis 1 is therefore supported 
and not rejected. 

A graphic profile of the means of the facilitative conditions for 
time competence and time incompetence gain groups is presented in 


Figure 4. 
Hypothesis 2. 


Students who show a gain in inner directedness perceive a higher 
level of each facilitative condition in the student-teacher relationship 


than students who show a gain in other directedness. 
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Four students did not show a gain in inner directedness or other 
directedness. This group is discussed separately later in this chapter 
under the subtitle of Ancillary Findings. 


Tables 6, 7 and 8 present the results of the analysis of Hypothesis 


fap 
TABLE 6 
MEANS AND STANDARD DEVIATIONS OF FACILITATIVE 
CONDITIONS FOR INNER DIRECTEDNESS AND OTHER 
DIRECTEDNESS GAIN GROUPS 
Group Other Directedness Inner Directedness 
Mean SD Mean SD 
Accurate Empathy 25.6000 e555 31.8750 Pana’ 
Nonpossessive Warmth 49.2667 VWeeal3 60. 1000 7.8080 
Genuineness 36. 4000 1220167 43.2500 6.1467 


Overall Conditions Iie 2667 SI 50050 13532250 20.0851 
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69 
por a7, 
VARIANCES AND F-RATIOS OF FACILITATIVE 
CONDITIONS FOR INNER DIRECTEDNESS AND 
OTHER DIRECTEDNESS GAIN GROUPS 


Group Other Directedness .Inner Directedness F-Ratio 
Var DF Var. DF 
Accurate Empathy 126.686 14 52.881 39 2.39566 
Nonpossessive Warmth 296.781 14 «60.965 39 4.86807 
Geruineness 144. 406 14s 937.782 Oo es20c 192 
Overall Conditions 1574. 781 14 403.410 397 3790367 
TABLES 


WELCH T-TESTS ON THE FACiLITATIVE CONDITIONS 
FOR INNER DIRECTEDNESS AND OTHER DIRECTEDNESS GROUPS 


Adj. DF T-Ratio Prob. (2 tail) 
Accurate Empathy 19.20 -2.0078 . 0.05895 
Nonpossessive Warmth ss isys ~2.3468 20317 0m 
Genuineness Lee -2.1068 0.05009 
Overall Conditions WA IE) -2.2334 0.03912* 
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A significant difference at the .05 level was found between the 
group showing a gain in inner directedness and the group showing a 
gain in other directedness on two of the conditions. Students showing 
a gain in inner directedness perceived a significantly higher level of 
nonpossessive warmth and overall conditions in their student-teacher 
relationship. Perception of accurate empathy and genuineness were 
approaching significance in the group showing a gain in inner 
directedness. However, because Hypothesis 2 was not fully supported 
at the established level of significance, it is rejected. 

Means of the groups showing a gain in inner directedness and 


other directedness are graphically portrayed in Figure 5. 
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Hypothesis 3. 


Students who show a gain in both time competence and inner - 
directedness perceive a higher level of each facilitative condition in 
the student-teacher relationship than students who show a gain in both 
time incompetence and other directedness. 

Statistical analysis of Hypothesis 3 is presented jn Tables 9, 


lOvand =). 


Te beeo 
MEANS AND STANDARD DEVIATIONS OF FACILITATIVE 
CONDITIONS FOR COMBINED TIME COMPETENCE 
AND INNER DIRECTEDNESS GAIN GROUP AND COMBINED TIME 
INCOMPETENCE AND OTHER DIRECTEDNESS GAIN GROUP 


Group Time Incompetence Time Competence 
and and 
Other Directedness Inner Directedness 
Mean SD Mean 
Accurate Empathy 20.7000 10.2204 32.9048 7.9744 
Nonpossessive Warmth 41.9000 16.5425 62.4762 7.1807 
Genuineness 31.0000 11.2546 ~ 45.1905 peal Whe Ps 
Overall Conditions 93.0000 3720951 140.5714 19.5387 
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TABLE 10 
VARIANCES AND F-RATIOS OF FACILITATIVE CONDITIONS FOR 
COMBINED TIME COMPETENCE AND INNER DIRECTEDNESS GAIN 
GROUP AND COMBINED TIME INCOMPETENCE AND OTHER 
DIRECTEDNESS GAIN GROUP 


a ee ee ee 


Group Time Incompetence Time Competence F-Ratio 
and and 
Other Directedness Inner Directedness 
Var. DF Var. DF 
Accurate Empathy 104. 456 9 63.591 20 1.64263 
Nonpossessive Warmth 273.656 ) S008 20 Sesus co 
Genuineness 126.667 9 26.762 20 4.73310 
Overall Conditions 1376.049 g” 301./59 20 3.60449 
TABLESn 


WELCH T-TESTS ON THE FACILITATIVE CONDITIONS FOR 
COMBINED TIME COMPETENCE AND INNER DIRECTEDNESS 
GAIN GROUP AND COMBINED TIME INCOMPETENCE AND OTHER 
OTHER DIRECTEDNESS GAIN GROUP 


a 


Adj. DF T-Ratio Prob. (2 tail) 
Accurate Empathy S200 3 eG20U 0.00442* 
Nonpessessive Warmth 11.01 -3.7679 07003114 
Genuineness lde2G -3. 8006 02002 82= 
Overall Conditions Liege cher apes 0.00271* 
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* significance at the .01 level. 
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Examining the results of the groups showing a gain in both time 
competence and inner directedness and a gain in both time incompetence 
and other directedness, a significant difference was found in regard to 
each facilitative condition. Students who showed a gain in both time 
competence and inner directedness perceived a higher level of accurate 
empathy, nonpossessive warmth, genuineness and overall conditions in 
their relationship with their teacher. The level of significance 
reached was < .01 for each condition variable. Therefore, Hypothesis 
3 is not rejected. 

Hypothesis 4. 

Students who are more time competent achieve higher grade point 
average than students who are more time incompetent. 

More time competency is represented by a raw score between 18 and 
20, which, on the Time Competent Scale of the POI marks the actualizing 
range. On the other hand, raw scores of 17 and below fall in the non- 
actualizing range and represent relatively more time incompetency 
(Shostrom, 1972; 1973). 


Results of the analysis of Hypothesis 4 are shown in Tables 12 and 
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TABLE 12 
MEANS, STANDARD DEVIATIONS, AND VARIANCES OF GRADE 
POINT AVERAGE FOR TIME COMPETENT AND TIME INCOMPETENT GROUPS 


Grade Point Average 


Mean SD Var. DF 

Time Competent Group 74.9130 522910 27.994 Ce 

Time Incompetent Group 73.4167 Onc O77 Sele) Shs 
TABLE 13 


WELCH T-TEST ON GRADE POINT AVERAGE FOR TIME 
COMPETENT AND TIME INCOMPETENT GROUPS 


Adj. DF T-Ratio Prob. (2 tail) 


Grade Point Average 54.45 -0.9894 0.32686 


There is no significant difference in grade point average between 
the time competent and time incompetent groups. Students who showed 
more time competence did not achieve higher grade point average than 
students who showed more time incompetence. The lack of statistical 


support makes Hypothesis 4 untenable. 
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Hypothesis 5. 

Students who are more inner directed achieve a higher grade point 
average than students who are more other directed. 

According to the Inner Directed Scale of the POI, a raw score 
between 87 and 101 falls in the actualizing range and represents 
relatively more inner directedness than other directedness. Raw scores 
of 86 and below fall in the non-actualizing range and represent 
relatively more other directedness. 


Results of the analysis of Hypothesis 5 are shown in Tables 14 


and 15. 
TABLE 14 
MEANS, STANDARD DEVIATIONS, AND VARIANCES OF 
GRADE POINT AVERAGE FOR INNER DIRECTED AND OTHER 
DIRECTED GROUPS 
Grade Point Average 
Mean SD Var. DF 
Inner Directed Group 745 7500520452 25.454 Zi 
Other Directed Group Sa SCCOMmMEOROCOS 42.627 30 
TABLE 15 


WELCH T-TEST ON GRADE POINT AVERAGE FOR INNER 
DIRECTED AND OTHER DIRECTED GROUPS 
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Mane De T-Ratio Prob. (2 tail) 
Grade Point Average SW ia owl -0.9445 0.34887 
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No significant difference in grade point average was found between 
the inner directed and other directed groups. Students who showed more 
inner directedness did not achieve higher grade point average. Hypothesis 
5 is therefore rejected. 

Hypothesis 6. 

Students who achieve higher grade point average perceive a higher 
level of each facilitative condition in their student-teacher relation- 
Ship than students who have a lower grade point average. 

A grade point average of 76 and above was the criterion used for 
determining higher as opposed to average and lower grade point average. 


Results of the analysis of Hypothesis 6 are presented in Tables 16, 


l7seand 13. 
TABLE 16 
MEANS AND STANDARD DEVIATIONS OF FACILITATIVE 
CONDITIONS FOR HIGH GPA AND LOW GPA GROUPS 
Group | High GPA Low GPA 
Mean SD Mean SD 

Accurate Empathy 32.4615 670019 mee 29.3636 LOmzscin 
Nonpossessive Warmth 60.8461 6.4666 55.5454 14.5862 
Genuineness 44.3846 ye ay 39.8788 9.9961 
Overall Conditions 137.6923 Waicrg 124. 7879 33.9585 
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TABLE 17 
VARIANCES AND F-RATIOS OF FACILITATIVE CONDITIONS 
FOR HIGH GPA AND LOW GPA GROUPS 


Group High GPA Low GPA F-Ratio 
Var. DF Var. DF 

Accurate Empathy 43.059 (a3) 104.676 32 2643002 

Nonpossessive Warmth 41.817 25 2NZe) DO mac SsUCT IZ 

Genuineness 28.246 20 99759225 32 Bes 104 

Overall Conditions 295.422 25 S37 Ome 3.90349 
TABLE 18 


WELCH T-TESTS ON THE FACILITATIVE CONDITIONS FOR 
HIGH AND LOW GPA GROUPS 


Adj. DF T-Ratio Prob. (2 tail) 
Accurate Empathy 56.64 -1.4099 0.16405 
Nonpossessive Warmth 47.22 -1.8676 0.06803 
Genuineness B22 -2.2214 0.03070* 
Overall Conditions 50.69 -].8963 0.06362 


* significance at the .05 level. 


A significant difference of < .05 was found between the high grade 
point average group and the low grade point average group on only one 


of the facilitative conditions. Students who achieved a higher grade 
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79 
point average perceived a significantly higher level of genuineness in 
the relationship with their teacher. In the group achieving higher 
grade point average, student perceptions of nonpossessive warmth and 
overall conditions in the student-teacher relationship were approaching 
significance. However, because Hypothesis 6 was largely not supported 
at the established level of significance, it is rejected. 

Hypothesis 7. 

Students who rate their student-teacher relationship as superior 
perceive a higher level of each facilitative condition than students 
who rate their student-teacher relationship as inferior. 

The statistical analysis of Hypothesis 7 is presented in the 


following three tables. 


TABLE 19 
MEANS AND STANDARD DEVIATIONS OF FACILITATIVE 
CONDITIONS FOR SUPERIOR AND INFERIOR RATING GROUPS 


Group - Superior Rating Inferior Rating 
Means SU Means SD 
Accurate Empathy 38.5500 3ac032° 12.0000 2.0000 
Nonpossessive Warmth 66.9500 32015 29.4000 ge 2079 
Genuineness 48.3500 1.4244 22.4000 5.4130 
Overall Conditions 153.8500 6.3186 63.8000 14.9231- 
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TABLE 20 | 
VARIANCES AND F-RATIOS OF FACILITATIVE CONDITIONS 
FOR SUPERIOR AND INFERIOR RATING GROUPS 


Group Superior Rating Inferior Rating F-Ratio 
Var. DF Var. DF 
Accurate Empathy 10.261 19 4,000 4 2256017. 
Nonpossessive Warmth 9.105 TOSS 83e301 4 9.14864 
Genuineness 2.029 J9e5 2292300 4 14. 44072 
Overall Conditions 39.924 19, 222. /00 4 5.57806 
TABLE 21 


WELCH T-TESTS ON THE FACILITATIVE CONDITIONS 
FOR SUPERIOR AND INFERIOR RATING GROUPS 


Adj. DF T-Ratio Prob wn 2aca tl) 
Accurate Empathy 12.46 -23.1700 0.0% 
Nonpossessive Warmth 4,33 -9.0765 . 0.00056* 
Genuineness 4.2] -10.6282 0.00034* 
Overall Conditions 4,55 -13.2004 0.0000 8* 


* significance at the .001 level. 


A significant difference was found between the superior rating 
group and the inferior rating group on each of the facilitative 


conditions. Students who rated their relationship with their teacher 
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8] 
as superior perceived a significantly higher level of accurate 
empathy, nonpossessive warmth, genuineness, and overall conditions. 
Significance levels reached were < .001. Hypothesis 7 is therefore 
not rejected. 
Figure 6 is a graphic profile of the means of the facilitative 


conditions as they relate to each of the two rating groups. 


Ancillary Findings. 
Unchanged Pretest Scores. 


Ten students did not show a gain in time competency or time 
incompetency as measured by the Time Competent Scale of the POI. In 
other words, the post test scores of this group were the same as their 
pretest scores. Examination of the scores of this group revealed 
considerable variety. Six scores fell in the actualizing range which 
represents a relatively high degree of time competence. Four scores 
were in the non-actualizing range which in turn represents relatively 
more time incompetence than time competence. 

Additionally, four student scores remained unchanged on the Inner 
Directed Scale of the POI. These scores were also inconsistent. Three 
scores fell in the non-actualizing range which represents less inner 
directedness and more other directedness. The ‘dune score was in the 
actualizing range which indicates a relatively higher level of inner 
directedness. 

Those scores which remained unchanged on both scales of the POI 


have been classified into actualizing and non-actualizing scores and 


are depicted in Table 22. 
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ABER 22 
CLASSIFICATION OF UNCHANGED SCORES ON THE TIME COMPETENT 
AND INNER DIRECTED SCALES OF THE POI INTO ACTUALIZING AND 
NON-ACTUALIZING SCORES 


Scale Number of Scores 

Actualizing Non-actualizing Total Unchanged 
Time Competent 6 4 10 
Inner Directed ] 3 4 


Due to the nonhomogeneous nature of the scores of the groups 
showing no change between pretest and post test a decision was made not 
to include them in the statistical analysis of Hypotheses 1 and 2. 

Relationship Description. 

Descriptions of the student-teacher relationship by students who 
rated the relationship either superior or inferior were tabulated and 
included in Appendix E. The tabulations were then sorted and examined 
according to the following criteria: the quality of the communication 
in the relationship; the nature of the relationship; and the emotional 
tone of the relationship. 

The results, in relation to each rating, are presented below. 

Superior Rating. 

Students described the communication with their teacher in the 
following statements. "She was always ready to listen and to help; 
she tried to understand my point of view; she took time to listen to 


what I had to say; I could talk openly with her about my feelings; 
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she never put me down; she would say how she felt about various matters; 
she was helpful and understanding; I felt free to talk with her about 
any matter." 

Students described the communication with their teacher in ways that 
indicate the communication was clearly effective. 

The nature of the relationship with their teacher was described by 
Students in the following way. "She was a compassionate person who 
looks at students as people; she was human and understood what it was 
like to be a student; she approached us at our level; she was as much 
a friend as a teacher; we could enjoy and respect each other; she made 
me feel like someone when she would visit outside of the ward; we could 
talk together person to person; I felt I was considered as an adult 
human being and that we could relate on the same level; we became friends 
and could talk about our feelings both on and off the ward; she made me 
feel as much an individual as a patient, staff member, or teacher." 

Students describing the nature of the relationship indicate a 
peer quality through which they felt respect and equality. 

The emotional tone of the relationship is described in the follow- 
ing student comments. "She was concerned for both patient and student; 
she was compassionate and understanding; she had a sense of humor; 
she was understanding of my ignorance and inexperience; I felt free to 
be myself; she seemed interested in all I said and did; she gave me 
encouragement and praise when deserved; she made us all feel comfortable 
and at ease with her; she took a personal interest in me; she showed she 


was a real person; she showed confidence in us; she conveyed a real 


caring attitude." 


ae iy “ vy : 
wo | | | i ma) 


pevattom. Sutton sod that 
tends ad WW ate? of aA 


Sead een AY sededt viet jolie gules inaes ai Ged nash ? 
oyodtaytieste dew aetna hmediagd pig 

va Gadinceah cow wetrcat ote Hitw q) tenodsefey ai? % onden se 
oiw neetie atenafeeagmme soasw ave" ew potent tot adem eg re in 

pw F) dhibe hootemOny bob Ween 2ow ate velgepe at a ee of ‘ 
 fevaior weeds }Ceyval 4in 76 aucbaehetane Ge 5 ieebude § of 09 a ‘ ite 
sham ete piedtfa (ode fo9ger: its yor og ho ew sverenad a 20% 
hftung ow cirew- ede to shigtue FTaty Soh ah 4b plate eal E teat 
efit wh as bertebs anda aa) 47S 7 yabeven Ww oe vwttanod tag 
Abwe ryt) Gnhaad sue fae l et neg eg iar bP yea vw ten ban “ented atid) 
an sine ode stow! Skt AG bea no tktell 2pnrteny. sug eeede ata lid 
‘algda? oo pdm rete pine iad 6 cn, lege ne town 26 Ts 

& steriont ginzourtal ys sheet he deh gu otitis etiwbys? 

ve (Taupe bie tpaqesy sist yods Aare) Agutrets gibt 189 

eto wd ont tadigen. 2h qhhenotiafor ont to: srt inno Pome” 12 
i Tighité bine Inehba NO) Apr buavenios dow oe" Laan’ 4 
aid. Yo memes. 6 Bos ene pons bn teYabay Law stan) pesqmgo 

of soit, Itet fy, ysodsennp kant hag “ao tanga? oT Rerhomps | 
wt O¥ee SNe (bb bts Dtee TL Me nt Leen ete i a one 7 

al wXSaheidg Isat Efe ea | olem, Melabgwiateh raw! apieng pata 2: 
atte Dieodte AE ew nt Seeateh MT onger9q m oat ‘ong ime 2} 
Fae vgn ets un pang tno oth 


85 


The emotional tone of the relationship as described by students 
indicates the presence of warmth, caring, and understanding on the 
part of the teacher. 

Inferior Rating. 

Describing the communication with their teacher, students made 
Statements as follow. "She didn't seem to hear what I said and would 
repeat the same thing except with bigger words; she seemed to have her 
mind set on a goal and didn't seem to hear what I said; she did not give 
me an opportunity to think before speaking; she appeared to be one way 
but acted another which made me unwilling to ask her for anything." 

In regard to the quality of communication, the negative comments 
and lack of description in positive terms implies that effective 
communication in the relationship was lacking. 

Students described the nature of the relationship with the following 
comments. "She taught me but other than that obviously didn't want any 
more to do with me; she ignored us when we met outside of class or 
clinic; it seemed like it was just a job for her, not something she 
enjoyed; I never felt comfortable or at ease with her." 

The nature of the relationship was described by students in terms 
which did not denote equality or reciprocity. 

The emotional tone of the relationship was described by students 
in the following manner. "I felt there was a wall around her emotions; 
we seemed to grate on each other's nerves; I would rather she had told 
me when she was angry; I didn't like her attitude; I could tell she was 
annoyed with me but she never told me so until the end." 


Students describing the emotional tone of the relationship implied 
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they felt the relationship lacked warmth, caring or understanding. Their 
descriptions were void in regard to these terms or related phrases. 
Comparison of Means. 
Means were determined for the study sample from the pretest scores 
on the POI Time Competent and Inner Directed Scales. The means were 
then conpared with those from two samples of sophmore nursing students 
in the American midwest. These latter groups had completed the first 
year of college courses which were a prerequisite to entering the 
nursing program. 
Table 23 presents a comparison of means from these groups in regard 


to the two scales of the POI. 


TABLE 23 
COMPARISON OF MEANS ON THE TIME COMPETENT 
AND INNER DIRECTED SCALES OF THE POI 


Group N Time Competent Inner Directed 
Mean Mean 
Sample Nursing Students 59 16.49 80.22 
Sophmore Nursing Students* 109 16 as 80.05 
Sophmore Nursing Students** 64 1on90 77.40 
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* Reported by Gunter, 1969 
** Reported by Ilardi and May, 1968. 


The sophmore nursing student sample selected by Ilardi and 


May (1968) shows the highest Time Competent mean of the three groups. 
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Within the same sample occurs the lowest Inner Directed mean of the 
three groups. Comparison of the POI means for the study sample and 


the sample chosen by Gunter (1969) reveals much similarity. 
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CHAPTER V 
DISCUSSION 


The content of chapter five focuses on a discussion of the 
conclusions and implications of the study and includes as well sug- 
gestions for furthur research in the area. 

Conclusions. 

From the analysis of the data, the following conclusions appear 
warranted. 

Nursing students who demonstrated increases toward self-actualiza- 
tion perceived significantly more empathy, nonpossessive warmth, and 
genuineness in their student-teacher relationship. This finding lends 
Support to the major hypothesis presented by Rogers which states that 
human potential is released when these core conditions are present in 
an interpersonal relationship (Rogers, 1961; 1964). The finding is 
also supportive of the thesis put forth by Truax and Carkhuff (1967) and 
Carkhuff and Berenson (1977) that psychological health is promoted when 
these facilitative conditions are perceived to exist within a helping 
relationship. As well, the results join an ever growing body of 
evidence supporting Shostrom's (1964) premise that the concept of 
psychological health, in terms of the dimensions of time competence and 
inner directedness, can be measured. The findings of this study are 
more supportive of the above major tenets than the conclusions reported 
by Rosendahl (1973). In the latter study a significant positive 
relationship was found between the perception of facilitative conditions 
and the development of inner directedness. However, no significant 


correlation was found in regard to time competence and perception of 


facilitative conditions. 
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Nursing students who rated their relationship with their teacher 
as superior perceived significantly more empathy, nonpossessive warmth, 
and genuineness in the relationship. This finding corresponds with 
Tyler's (1964) research results which indicate that the ideal student- 
teacher relationship shares very similar characteristics to the ideal 
therapeutic relationship, in which there are high levels of these 
conditions. In regard to the ideal student-teacher relationship the 
results of her study led Tyler (1964) to conclude that it involves 
“good or excellent communication in a peer relation which tends to be 
emotionally close. The nature of the relationship which is less ideal 
is that involving no communication, with the teacher feeling very 
superior and drawing away or rejecting the student" (p. 116). Students 
participating in the present study who deemed their relationship with 
their teacher as superior described the relationship as one involving; 
openness and warmth in communication, peer transactions, and emotional 
closeness. On the other hand, students reporting an inferior, hence 
less ideal, relationship described closed communication patterns, a 
lack of peer interaction, and an unfeeling, uncaring attitude on the 
part of the teacher. The descriptions of students in this study 
correspond closely with Tyler's conclusions in regard to the ideal and 
Jess ideal student-teacher relationship. 

Nursing students who attained a higher grade point average, while 
not perceiving more empathy or warmth, did perceive significantly more 
genuineness in the relationship with their teacher. This finding is 
interesting in light of the suggestion made by Rogers (1962) that 


genuineness may be the most crucial quality in a relationship. Ina 
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context which is not genuine, empathy and warmth lose their meaning, 
and, according to Truax and Carkhuff (1967) a potentially destructive 
relationship can result. Possibly the students in this study who 
perceived genuineness in their relationship with their teacher were able 
to enter more fully and more comfortably into the relationship and hence 
responded in ways which may have been reflected in higher grade 
achievement. Conceivably, students who perceive a teacher as 
consistently real and congruent could direct their physical, emotional, 
and mental energy toward a mastery of content knowledge rather than in 
attempts to deal with a relationship that was phony, inconsistent, and 
untrustworthy. 

Nursing students who were more self-actualizing did not achieve a 
higher grade point average. These results may suagest that students in 
this study who were self-actualizing did not view achieving good grades 
as self-actualizing activity. It is possible that these students, who 
rely more on an inner support and evaluative system and who focus on 
the present and not solely on the future, did not find ‘grade getting' 
a self-actualizing experience. Though the results are somewhat in 
contradiction to the research evidence they are difficult to compare 
because ability was an unknown factor in the present study. As pointed 
out by LeMay (1969), intellectual ability may be an important factor 
in examining self-actualization and grade achievement. 

An initial intent of this study was to investigate the difference 
between student self-actualizing levels and achievement in terms of 
nursing practice grade. Though Green (1967) found no significant 


results in regard to either of the two major dimensions of self- 
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actualizing and nursing practice grade, the literature (Maslow, 1962; 
Shostrom, 1976) suggests that students who are more self-actualizing 
are better equipped to meet the needs of others. With respect to the 
present study, nursing practice evaluations of the students were based 
on a Pass/Fail criterion in accord with the policy of this particular 
School of Nursing. All of the students in the sample (and in the class) 
received a Pass grade in nursing practice. Since there were no failures 
and since the grading system did not include degrees of achievement 
(such as stanines) in regard to nursing practice, the original intent 
became unworkable. 

In examining the sample participating in this study, a comparison 
of POI pretest means reveals much similarity to the pretest means of a 
sophmore nursing student sample selected by Gunter (1969). The sample 
chosen by Gunter consisted of 109 students and represented 84 percent 
of a sophmore class beginning nursing. The sample volunteering for the 
present study, 59 in number, represented 56 percent of a first year 
diploma nursing class. It appears that a certain uniformity may exist 
in level of self-actualization of beginning nursing students whether 
enrolled in a baccalaureate program in the American midwest or a diploma 
program in Western Canada. 
Implications. 

An examination of the results of the study may suggest several 


implications for nursing education in the areas of faculty selection and 
curriculum development. 


Faculty Selection. 
Psychological health is considered by nursing leaders to be 
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important to effective nursing practice. The results of this study 
suggest that students develop psychologically in an atmosphere of 
empathy, warmth, and genuineness. It would seem, then, that nursing 
faculty should be selected and maintained on the basis of these 
attributes in addition to the equally important cognitive attributes. 
If the psychological growth of students is genuinely of as much concern 
to nursing educators as student cognitive development then the 
relationship skills of prospective faculty should be considered as 
carefully as the intellectual abilities. 

Recognizing the power of modeling in learning, it would seem 
important that nursing educators select and maintain faculty who will 
model consistently the elements of the helping relationship to 
impressionable student nurses. These elements modeled by faculty in the 
student-teacher relationship may in turn be modeled by students in the 
nurse-patient relationship. Again, these elements of empathy, 
nonpossessive warmth, and genuineness are claimed by nursing leaders, 
and also by a more aware health consumer, to be crucial to effective, 
total patient care. 

Curriculum Development. | 

The results of this study imply that students who perceive empathy, 
nonpossessive warmth, and genuineness in their student-teacher 
relationship grow and develop into more actualizing individuals. 
Actualizing individuals, according to Maslow (1962) are more fully 
human and are able to use their human potential to assist others to live 
more fulfilling lives. It would seem reasonable, then, to plan nursing 


curriculums with a focus on the whole psychological devetopment of the 
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student rather than choosing to focus on a specific aspect of that 
development, primarily the intellectual. Teaching strategies, course 
objectives, and grading procedures could reflect an emphasis that 
includes intellectual development but which goes beyond that single 
dimension. Students can be consistently guided in a number of ways, 

as a result of curriculum planning, to become more inner directed and 
more time competent; to become not only more intellectually responsible 
but emotionally responsible human beings as well. 

In addition, nursing programs which clearly outline the goals 
described are in a better position to attract the kind of students they 
desire. Prospective students, in turn, can then decide and commit 
themselves to a learning endeavor which involves experience and skill 
building beyond the cognitive and psychomotor domains. 

Another implication which seems to be manifested in the data and 
related to curriculum planning is the matter of student needs. Students 
in this study who perceived high levels of empathy, nonpossessive 
warmth, and genuineness from their teachers indicated that their emotional 
and intellectual needs were being met. A mutual sharing of knowledge 
and feelings appeared important to them in their development as nurses. 
Awareness of these needs, on the part of nursing educators, means 
specific planning and implementation of ways to help students meet their 
needs for personal development. The data implies that nursing educators 
have a responsibility to students beyond being informed and 
knowledgeable in the content area. They have a responsibility to be 


genuinely open and caring in their relationships with students. 
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Suggestions for Further Research. 


The following suggestions are made in regard to furthur study and 


research in the area of self-actualization and the perception of 


facilitative conditions in the learning environment. 


The first three points relate to changes and possible improvements 


in the present study, while the remaining points outline related areas 


that may prove useful to explore. 


He 


The present study could be repeated to determine if the same 
results occur with a sample consisting of an entire class of 
nursing students. A significant question concerns that part 

of the class that did not participate in the study. 

An investigation of grade achievement and level of self- 
actualization could be more useful with the inclusion of the 
intellectual ability or aptitude variable. For example, 
relationships between actualizing level and grade point average 
could be explored in terms of ability groupings. 

An exploration of the clinical practice achievement of nursing 
students in relation to their psychological growth (represented by 
movement toward actualization) could yield information which may 
have implications for nursing education objectives. 

Teacher level of self-actualizing could be studied to determine 
if relationships or differences exist between teacher 
actualizing level and student perception of empathy, warmth, 

and genuineness. Teacher rating, by students, and student 


description of the relationship could be incorporated in the 


study. 
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There is some evidence to suggest that self-disclosure may be a 
factor related to psychological health and to helper effective- 
ness (Jourard, 1971; Macklin and Rossiter, 1976). In addition 
to the perception of empathy, warmth, and genuineness student 
perception of teacher self-disclosure may be a factor promoting 
the self-actualizing process in students. 

Studies in Nursing are needed to furthur determine what 
variables in the student-teacher relationship are related to the 
development, by the student, of an effective nurse-patient 


relationship. 
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PROFILE SHEET FOR THE PERSONAL ORIENTATION INVENTORY 


DATE TESTED 


E EX 1 T,-T. (Time) Ratio: 
4 a ea mae a * Self-Actualizing Average: 7,;T. = 1:8 
AOE ABE EET aT aT Sel Tel S10 
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1) O-1 (Support) Ratio: 
Self-Actualizing Average: O:1= 1:3 
Your Ratio: O:!= Vis 


VALUING FEELING SELF-PERCEPTION SYNERGISTIC AWARENESS |INTERPERSONAL SENSITIVITY 
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Independent, | VALUE Flexible in | Sensitive to | expresses self-worth Accepting of | STRUCTIVE | sites of life AGGRESSION 
seltf- Holds values} application | own needs | feelings self in Sees man as| as meaning: | Accepts 
supportive of self- of values and feelings | behaviorally spite of essentially fully related | feelings of 
actualizing weaknesses | good anger or interpersonal 


aggression relationships 
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1 
RELATIONSHIP QUESTIONNAIRE (AND SCORING KEY) 


People feel differently about some people than they do about others. There 
are a number of statements below that describe a variety of ways that one 
person may feel about another person, or ways that one person may act toward 
another person. Consider each statement carefully and decide whether it is 
true or false when applied to your present relationship with your instructor. 
If the statement seems to be mostly true, then mark it true; if it is mostly 
not true, then mark it false. 
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1. He seems to hold things back rather than tell 
me what he really thinks. fomet: f 
2. He understands my words but does not know 
I feel. 18 £ iE 
3. He understands me. tc t 
4. He understands exactly how I see things. t tc ot c 
5. He is often disappointed in me. SAS ts 
6. He seems to like me no matter what I say to Pog Cee teeG 
him. 
7. He is impatient with me. ease 34 
8. He may understand me but he does not know how f f f 
I feel. 
9. Sometimes he seems interested in me while other f £. gf 
times he does not seem to care about me. 
10. He often misunderstands what I am trying to say. f £ £ 
11. He almost always seems very concerned about me. t t 6t 
12. Sometimes I feel that what he says to me is very iG As 
different from the way he really feels. 
13. He is a person you can really trust. < coe 
14. Sometimes he will argue with me just to prove f f £ £ 
he is right. 
15. Sometimes he seems to be uncomfortable with me, Eee cae f 
but we go on and pay no attention to it. 
16. Some things I say seem to upset him. fe traf 
17. He can read me like a book. \< c c 
18. He usually is not very interested in what I £ f £ 
have to say. 
19. He feels indifferent about me. f é ; j 


20. He acts too professional. 


1 scale developed by Charles B. Truax during 1963. It is an attempt to translate 
the previous scales used for ratings objective tape recordings into a questionnaire 
form that can be answered by the client. In this respect it follows closely the 
thinking and earlier work of Barrett-Lennard in his development of the relation- 


ship inventory. 
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42. 
43. 


44. 


45. 


Accurate Empathy 
Non possessive Warmth 


I am just another student to him. 

I feel that I can trust him to be honest 

with me. f 
He ignores some of my SoMa t 
He likes to see me. t 

He knows more about me than I do about myself. 
Sometimes he is so much "with me” in my E c 
feelings, that I am not at all distracted by 

his presence. 

I can usually count on him to tell me what he 
really thinks or feels. 

He appreciates me. 

He sure makes me think hard about myself. 

I feel that he is being genuine with me. 

Even when I cannot say quite what I mean, he t 
knows how I feel. 

He usually helps me to know how I am feeling t 
by putting my feelings into words for me. 

He seems like a very cold person. f 
He must understand me, but I often think he is f 


Ph or 


im 


wrong. 
I feel that he really thinks I am worthwhile. t 


Even if I were to criticize him, he would still t 
like me. 

He likes me better when t agree with him. f 
He seems to follow almost every feeling I have t 
while I am with him. 

He usually uses just the right words when he b 
tries to understand how I am feeling. 

If it were not for him I would probably never be 

forced to think about some of the things that 


trouble me. 
He pretends that he likes me more than he really 


does. 
He really listens to everything I say. 
Sometimes he seems to be putting up a professional 


Econus 
Sometimes he 18 so much "with me" that with only t¢t t 


the slightest hint he is able to accurately sense 


some of my deepest feelings. 
I feel safer with him than I do with almost any t 


other person. 


Genuineness 
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68. 


His voice usually sounds very serious. 

I often cannot understand what he is trying 

to tell me. 

Sometimes he sort of "pulls bakc" and examines 
me. ‘ 

T@ameatraidsofr him. 

He seems to pressure me to talk about things 
that are important to me. 

Whatever he says usually fits right in with what 
I am feeling. 

He sometimes seems more interested in what he 
himself says than in what I say. 

He tells me things that he does not mean. 

He often does not seem to be genuinely himself. 
He is a very sincere person. 

With him I feel more free to really be myself 
than with almost anyone else I know. 

He sometimes pretends to understand me, when 

he really does not. 

He usually knows exactly what I mean, sometimes 
even before I finish saying it. 

He accepts me the way I am even though he wants 
me to be better. 2 
Whether I am talking about "good" or ''bad" 
feelings seems to make no real difference in the 
way he feels toward me. 

In many of our talks I feel that he pushes me to 
talk about things that are upsetting. 

He often leads me into talking about some of my 
deepest feelings. 

He usually makes me work hard at knowing myself. 
Sometimes I feel like going to sleep while 1 am 
talking with him. 

He is curious about what makes me act like I do, 
but he is not really interested in me. 

He sometimes completely understands me so that 
he knows what I am feeling even when I am hiding 


my feelings. . 
I sometimes feel safe enough with him to really 


say how 1 feel. 
I feel I can crust him more than anyone else Il 


know. 
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69. Whatever I talk about is okay with him. t 
70. He helps me know myself better by sometimes t t t t 
pointing to feelings within me that I had been 
unaware of. 
71. He seems like a real person, instead of just a t t 
teacher. 
72. I can learn a lot about myself from talking with t t t 
him. 
73. In spite of all he knows about me, he seems to t t c 
trust my feelings about what is right and wrong 
for me. 
74. Sometimes he is upset when I see him but he tries bi f 
to hidesit. 
75. He would never knowingly hurt me. t t 
76. He is a phony. f f 
77. He is the kind of person who might lie to me £ f f£ 
if he thought it would help me. 
78. When he sees me he seems to be "just doing a job". f f f f f 
79. In spite of the bad things that he knows about t c 
me, he seems to still like me. 
80. I sometimes get the feeling that for him the most f f£ f f 
important thing is that 1 should really like him. 
81. There is something about the way he reacts to what £ f 
I tell him that makes me uncertain whether he can 
keep my confidences to himself. 
82. He gives me so much advice I sometimes think he f f£ 
is trying to live my life for me. 
83. He never knows when to stop talking about wome- £ f £ £ 
thing which is not very meaningful to me. 
84. He sometimes cuts me off abruptly just when I am £ ba i £ 
leading up to something very important to me. 
85. He frequently acts so restless that I get the f f f 
feeling he can hardly wait for the day to end. 
86. There are lots of things I could tell him, but I ff G f 
am not sure how he would react to them, so I keep 
them to myself. 
87. He constantly reminds me that we are friends though f E f 
I have a feeling that he drags this into the con- 
versation. 
88. He sometimes tries to make a joke out of something f f (é 
I feel really upset about. 
it because f £ f 


89. He is sometimes so rude 1 only accept 
he is supposed to be helping me. 
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Sometimes he seems to be playing "cat and mouse" 
with me. 

He often points out what a lot of help he is 
giving me even though it does not feel like it 

to me. : 

It is hard to feel comfortable with him because 
he sometimes seems to be trying out some new 
theory on me. 

He's got a job to do and does it. That's the only 
reason he does not tell me off. 

If I had a chance to study under a different 
instructor, I would. 

He is always relaxed, I don't think anything could 
get him excited. 

I don't think he has ever smiled. 

He is always the same. 

I would like to be like him. 

He makes me feel like a guinea pig or some kind 
of animal. 

He uses the same words over and over again till 


I'm bored. 
Usually I can lie to him and he never knows the 


difference. 
He may like me, but he does not like the things I 


talk about. 
I don't think he really cares if I live or die. 
He does not like me as a person, but continues to 
see me as a student anyway. 

I think he is dumb. 

He never says anything that makes him sound like 


a real person. 
He is all right, but I really don’t trust him. 


If I make mistakes or miss a class, he really gives 


me trouble about it. 
He lets me talk about anything. 
He probably laughs about the things that I have 


said to him. 
I don't think he knows what is the matter with me. 


He sometimes looks as worried as I feel. 


He is really a cold fish. 
There are times when I don't have to speak, he 


knows how I feel. 


If I am happy or if I am sad, it makes no difference 


he is always the same. 
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He really wants to understand me, I can tell 

by the way he acts. 

He knows what it feels like to be ill. t 

He must think he is God, the way he talks about 

things. 

He really wants to understand me, I can tell by 


the way he asks questions. 

He must think that he is God, the way he treats 
me. 

He rarely makes me talk about anything that 
would be uncomfortable. 

He interrupts me whenever I am talking about f 
something that really means a lot to me. 

When I'm talking about things that mean a great 
deal to me, he acts like they don't mean a thing. 
I can tell by his expressions sometimes that he 
says things that he does not mean. 

He really wants me to act a certain way, and 

Says so. 

There are a lot of things that I would like to 
talk about, but he won't let me. 

He really likes me and shows it. 

I think he could like someone, but I don't think 
he could love anybody. 

There are times when he is silent for long periods f 
and then says things that don't have much to do 
with what we have been talking about. 

When he is wrong he doesn't try to hide it. 

He acts like he knows it all. 

If he had his way, he wouldn't walk across the 


street to see me. 
Often he makes me feel stupid the way he uses £ 


strange or big wordsk. 
He must think life is easy the way he talks about f 
my problems. 
You can nevel tell how he feels about things. 
He treats me like a person. 
He seems to be bored by a good deal of what I talk 


about. 
He will talk to me, but otherwise he seems pretty f 


far sway from me. 
Even though he pays attention to me, he seems to { 
be just another person to talk with, an outsider. 


His concern about me is very obvious. 
I get the feeling that he is all wrapped up in 


what I tell him about myself. 


Nonpossessive Warmth 


ct 


Genuineness 


Overall Therapeutic 


er 


et 


ind 


Relationship 
Intensity & Intimacy of 


— 


img 


ind 


—d 
ine) 


Interpersonal Contact 


Concreteness 


seg » Set ete 


+ 


5 in 5 : 
‘Pad, ame Ten weds yaa osvninie ins aon 


eo) ae vam ® } 
$12 wd ot ol heed 28 gate rte sr 
nuaoda sta an ype git! , ae ed) wt dada fang! ? oa \ An 
ved Llas bea 3 (6h bnegeyeies aD edoee yttnens on Le0E ‘ 
A Gee en yew ota ih 
ajleows ef caw ode , Ge af @4 rT swlda arin ah Os 7 
a oe 4 
Ay ars ih wok Avede eee eo gocne gle qr wih. 1 se 7 
otic) ewtmona wd bead is 
hove geralas int) I eee arbre: as qurtedtah on 
Jet @) 205 6 BAaAR ellens send wnaie 5 
iehrg Bek ee geet Ausodie gultles w't enn 5! 
ignite « peer pee gidy mire q720 a ,o G2 Deeb, 
af Serlhd ai) joe) weeipiny® yan aig ra ites nap ah 
ape pot Saeb at tote agndita. yee 
re ee ek a ines wk ¥ filet ait a 
in iia @ a? oe 
qi eT hi gow ) -trals saad tn. tot ia merger he 
om tat Fooe of aud .feote ooed 
Ss od gieria, ban) ou wens’ viteox oH. 
Te Meee me Ce 1 
2d ohheny ovml blues md 
‘ioe wie! «eh dee hie oD 28 wee rip ay gol 
at oY (dw, eh S neh tems Synits @ Boag ug) ; 
dutidy an tee vane jvad @ 
ah abt A od vy> 3" ees ‘o4 siete Pree nae 
‘the? eee@rol ad aft pan - 
rhe) Sengae tlus 4 abla ay he) wid bet i 
, : oe an oo ganap 
boau m9)" yaw err bhquinie. teat net age i ‘ 


ety 
Jaan iNet ah Yow ety used, a 
ii 
adit duadn hei #1 |! th : ees 
cu oe eet sl a i 


wtKD f hal ‘kal deuo bide o © 
oe ie - 
Party adel wit, ae A a 


? 7 . : 
* anew MI , kere my woh fe 
ena ph we roe a SL 
Se eae he " 
et ay pages ee rae 

7 7 if a we 


APPENDIX C 


- 113 - 


114 


Examination Number 


RELATIONSHIP QUESTIONNAIRE 


Peopke feek differently about some people than they do about 
others. There are a number of statements below that describe a 
variety of ways that one person may feel about another person, or 
ways that one person may act toward another person. Consider each 
Statement carefully and decide whether it is twe or false when 
appkied to your present relationship with your clinical instructor. 
1g the statement seems to be mostly true, then mark A on the answer 
sheet, 4§ 4t 4s mostly not true, then mark B on the answer sheet. 


A = True B = False 


1. She seems to hold things back, rather than tell me what she 
really thinks. 


2. She understands my words but does not know how I feel. 
3. She understands me. 

4, She understands exactly how I see things. 

5. She is often disappointed in me. 

6. She seems to like me no matter what I say to her. 

7. She is impatient with me. 

8. She may understand me but she does not know how I feel. 


9. Sometimes she seems interested in me while other times she doesn't seem 
to care about me. 


10. She often misunderstands what I am trying to say. 
11. She almost always seems very concerned about me. 


12. Sometimes I feel that what she says to me is very different from 
the way she really feels. 


13. She is a person you can really trust. 
14. Sometimes she will argue with me just to prove she is right. 


15. Sometimes she seems to be uncomfortable with me, but we go on and 
pay no attention to it. 


16. Some things I say seem to upset her. 


17. She can read me like a book. 
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. She usually is not very interested in what I have to Say. 
. She feels indifferent about me. 


. She acts too professional. 


I am just another student to her. 


I feel that I can trust her to be honest with me. 


. She ignores some of my feelings. 
. She likes to see me. 
- She knows more about me than I do about myself. 


. Sometimes she is so much “with me", in my feelings, that I am not at 


all distracted by her presence. 


I can usually count on her to tell me what she really thinks or feels. 


. She appreciates me. 


I feel that she is being genuine with me. 


Even when I cannot say quite what I mean, she knows how I feel. 


. She usually helps me to know how I am feeling by putting my feelings 


into words for me. 


. She seems like a very cold person. 

. She must understand me, but I often think she is wrong. 

. I feel that she really thinks I am worthwhile. 

. Even if I were to criticize her, she would still like me. 


. She likes me better when I agree with her. 


She seems to follow almost every feeling I have while I am with her. 


She usually uses just the right words when she tries to understand 
how I am feeling. 


. She pretends that she likes me more than she really does. 
. She really listens to everything I say. 
. Sometimes she seems to be putting up a professional front. 


. Sometimes she is so much "with me" that with only the slightest 


hint she is able to accurately sense some of my deepest feelings. 
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I feel safer with her than I do with almost any other person. 

I often cannot understand what she is trying to tell me. 
Sometimes she sort of "pulls back" and examines me. 

I am afraid of her. 

Whatever she says usually fits right in with what I am feeling. 


She sometimes seems more interested in what she herself says than in 
what I say. 


She tells me things that she does not mean. 
She often does not seem to be genuinely herself. 
She is a very sincere person. 


With her I feel more free to really be myself than with almost any- 
one else I know. 


She sometimes pretends to understand me, when she really does not. 


She usually knows exactly what I mean, sometimes even before I 
finish saying it. 


She accepts me the way I am even though she wants me to be better. 


Whether I am talking about "good" or "bad" feelings seems to make 
no difference in the way she feels toward me. 


She often leads me into talking about some of my deepest feelings. 


She is curious about what makes me act like I do, but she is not 
really interested in me. 


She sometimes completely understands me so that she knows what 
I am feeling even when I am hiding my feelings. 


I sometimes feel safe enough with her to really say how I feel. 
I feel I can trust her more than anyone else I know. 


Whatever I talk about is okay with her. 


She helps me know myself better by sometimes pointing to feelings 
within me that I had been unaware of. 


She seems like a real person, instead of just a teacher. 


I can learn alot about myself from talking with her. 
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In spite of all she knows about me, she seems to trust my feelings 
about what is right and wrong for me. 


Sometimes she is upset when I see her but she tries to hide it. 
She would never knowingly hurt me. 
She is a phoney. 


She is the kind of person who might lie to me if she thought it 
would help me. 


When she sees me she seems to be "just doing a job". 


In spite of the bad things that she knows about me, she still 
seems to like me. 


I sometimes get the feeling that for her the most important thing 
is that I should really like her. 


There is something about the way she reacts to what I tell her that 
makes me uncertain whether she can keep my confidence to herself. 


She gives me so much advice I sometimes think she is trying to 
live my life for me. 


She never knows when to stop talking about something which is not 
very meaningful to me. 


She sometimes cuts me off abruptly just when I am leading up to 
something important to me. 


She frequently acts so restless that I get the feeling she can 
hardly wait for the day to end. 


There are lots of things I could tell her, but I am not sure how 
she would react to them. 


She constantly reminds me that we are friends though I have a 
feeling that she drags this into the conversation. 


She sometimes tries to make a joke out of something I feel 
really upset about. 


She is sometimes so rude I only accept it because she is supposed 
to be helping me. 


Sometimes she seems to be playing "cat and mouse" with me. 


She often points out what a lot of help she is giving me even 
though it doesn't feel like it to me. 


It is hard to feel comfortable with her because she sometimes seems 
to be trying out some new theory on me. 
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86. She's got a job to do and does it. That's the only reason she doesn't 
tell me off. 
C/eeltelenad 7 chance to study under a different instructor, I would. 
88. She is always relaxed, I don't think anything could get her excited. 
89. I don't think she has ever smiled. 
90. She is always the same. 
91. I would like to be like her. 
92. She makes me feel like a guinea pig or Eon kind of animal. 
93. She uses the same words over and over again, till I'm bored. 
94. Usually I can lie to her and she never knows the difference. 
95. She may like me, but she doesn't like the things I talk about. 
96. I don't think she really cares if I live or die. 


97. She doesn't like me as a person, but continues to see me as a student 
anyway. : 


98. I think she is dumb. 
99. She never says anything that makes her sound like a real person. 
100. She is all right, but I really don't trust her. 


101. If I make mistakes or miss a class, she really gives me 
trouble about it. 


102. She lets me talk about anything. 

103. She probably laughs about the things that I have said to her. 
104. I don't think she knows what is the matter with me. 

105. She sometimes looks as worried as I feel. 

106. She is really a cold fish. 

107. There are times when I don't have to speak; she knows how I feel. 


108. If I am happy or if I am sad, it makes no difference, she is always 
the same. 


109. She knows what it is like to be ill. 
110. She must think she is God, the way she talks about things. 
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She must think she is God, the way she treats me. 


She interrupts me whenever I am talking about something that really 
means a tot to me. 


When I'm talking about things that mean a great deal to me, she acts 
like they don't mean a thing. 


I can tell by her expressions sometimes that she says things that 
She does not mean. 


There are alot of things that I would like to talk about, but she 
won't let me. 


She really likes me and shows it. 


I think she could like someone but I don't think she could love 
anybody. 


There are times when she is silent for long periods and then says 
things that don't have much to do with what we have been talking about. 


When she is wrong she doesn't try to hide it. 

She acts like she knows it all. 

If she had her way, she wouldn't walk across the street to see me. 
Often she makes me feel stupid the way she uses strange or big words. 
She must think life is easy the way she talks about my problems. 

You can never tell how she feels about things. 

She treats me like a person. 

She seems to be bored by a good deal of what I talk about. 


She will talk to me, but otherwise she seems pretty far away from 
me. 


Even though she pays attention to me, she seems to be just another 
person to talk with, an outsider. 


Her concern about me is very obvious. 
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RELATIONSHIP RATING AND DESCRIPTION QUESTION 


How would you nate your rekationship with your ckinicak instructor? 
Please cincle one of the following: 

SUPERIOR INFERIOR AVERAGE 
Briefly indicate the basis for your selection. 
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TABULATION OF STUDENT DESCRIPTIONS OF THEIR TEACHER RELATIONSHIP. 


Superior Rating Description 


Ke 


Wee 


She is concerned for both patient and student and places every 
ante towards helping both learn; gets down to the level of the 
student. 


She made the experience of learning interesting; very understanding 
of my ignorance; compassionate person who looks at students as 
people. 


She was human and understood what it was like to be a student; had 
a sense of humor; approached us at our own level. 


She took time to listen to what I have to say; easy to talk to; 
more like a friend than a teacher. 


I felt free to be myself and talk to her about anything I wished; 
she was compassionate and understanding; she seemed interested in 
allethat. 1) saideand? did: 


She was always ready to listen and to help. I could talk openly 
with her about my feelings. She never put me down about anything. 
She tried to understand my point of view then shed light with a 
different viewpoint. 


She was as much a friend as a teacher. 


We could communicate on a friendly basis rather than on the usual 
teacher/student basis. 


We could enjoy each other and respect each other. 


Helpful and understanding, made me feel like someone when she 
would stop to visit outside of the ward. She seemed interested in 
my home life which pleased me; gave me encouragement and praise 
when deserved. If I was not prepared or did something wrong she 
would stop me and gently ask if there was something I overlooked. 
She was there when you needed help, even for the simplest things. 


We could talk together person to person. She made us all feel 
comfortable and at ease with her. 


We were able to be more than teacher and student - good friends - 
and yet she taught me ways to learn for myself and more effectively 
carry out my work. She was always a real person - more than just 

a teacher. She would say how she felt about various matters and 
encouraged me to express my feelings as well. 
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Extremely approachable, helpful and understanding. She conveyed 

a real caring attitude. One important thing to me was her telling 
me exactly how she was feeling about my work and giving me 
constructive criticism. When she was frustrated she would let 

us know. In this way I think she showed confidence in us and 

that built confidence in us in regard to her. 


I felt I was considered as an adult human being and that we could 
relate on the same level. When she was annoyed at me she let me 
know and I felt it was justified. 


She is compassionate, understanding and disclosing. I felt free 
to talk with her about any matter. 


She showed she was a real person and that she could be both friend 
and teacher. She was helpful and fair. 


We became friends and could talk about our feelings both on the 
ward and off. 


We are able to communicate most of what we feel. I enjoyed working 
with my teacher and learned a great deal in terms of skills from 
her. She never belittled me or made me feel that I was ‘just 
another student' but rather made me feel as much an individual as 

a patient, staff member, or teacher. 


We were able to talk freely and she made her expectations clear. 
She took a personal interest in me. 


We had a great caring, understanding, and learning relationship. 
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Inferior Rating Description. 


Lb. I felt there was a wall: around her emotions; sometimes I could tell 
she was annoyed at me but she never told me so until the end [of 
the term]. I would rather she had told me when she was angry. 


oe She didn't seem to hear what I said and would repeat the same thing 
except with bigger words. She seemed to have her mind set on a 
goal and didn't seem to hear what I said, or even give m an 
opportunity to think before speaking. 


3. We seemed to grate on each others nerves. She taught me but other 
than that obviously didn't want any more to do with me. 


4, I didn't like her attitude. To me it seemed like it was just too 
much of a job for her, not something she enjoyed doing. She 
ignored us when we met outside of class or clinic. 


5. I never felt comfortable or at ease with her. She appeared to be 
one way but acted another which made me unwilling to ask her for 
anything. 


ma: Sean 
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